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x Preface

may well be relevant to counseling. However, the extent to which these qualities
are really important and differentiating remains an open and an empirical
question. Part IT provides suggestions for the answers to these questions regard-
ing improved counselor selection.

In assessing counseling outcome, research which demonstrates a positive
effect for counseling remains the exception rather than the rule. Even theoretical
structures from which outcomes of counseling may be accurately derived have
not been sufficiently explicated. Nor has much progress been made in relating
desired outcome criteria specifically to goals of counseling for any particular
client. Additional information and suggestions for improving the measurement
of counseling outcome is provided in Part IIL.

By approaching these three areas and undertaking a systematic evaluation of
their salient features and existing fundamentals this book has been able to sug-
gest amendments and improvements for much that is traditional in counseling.
All dimensions of counseling and related fields should be augmented by such
dynamic and progressive contributions.

In editing this book, I have had come to mind Gray's remark to Horace |
Walpole that "any fool may write a most valuable book by chance, if he will
only tell us what he heard and saw with veracity.” The same seems true for
editors! This editor has felt that he would serve those who wrote major con- F
tributions, the discussants, and the drafters of specific reccommendations (and,
indeed, the reader) best by presenting the work with as little editing as possible,
consistent with integration in the collection. What follows is their work.
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not necessary, however, to validate all elements of the model for it to be
useful as a research framework.

For future work with the model, “the fundamental aspect of counseling
outcomes—client and counselor goals—have not been given adequate atten-
tion." The Wellman model is evaluated by Farquhar as a "well constructed
global guideline” which may serve a useful function within the organizational
context, but which needs "many refinements before it can be a productive re-
search model.”

John D. Krumboltz, Professor of Education at Stanford University and re-
cipient of the APGA Outstanding Research Award for 1965, presented the
final major paper of the Conference entitled, “Future Directions for Counsel-
ing Research.” Krumboltz offers three propositions for future research in coun-
seling. First, it should be designed to discover improved ways of helping
clients. Second, the research design should be such that different possible out-
comes lead to different counseling practices. In this context he offers the fest
of relevance for evaluating potential research; namely, what will counselors
do differently if the result of a proposed project comes out one way rather
than another? Third, counseling outcome criteria should be tailored to what
the clients and counselors involved regard as desired behavioral changes.

Robert Callis, Dean of Extra-divisional Studies at the University of Mis-
souri, argues that the test of relevance is too restrictive, as it is not always im-
mediately obvious that a particular proposed piece of research will have some
observable or inferable impact upon counseling practice.

After evaluating the three Krumboltz propositions, Callis says that through-
out the Conference there has been an under-emphasis on the need for labora-
tory experiments on subjects, not clients, in controlled laboratory situations,
not in the natural counseling settings.

Charles B. Truax, Director of the Arkansas Rehabilitation Research and
Training Center at the University of Arkansas, indicates that a first step toward
remedying present lacks in counseling research is the recognition that much
of current research is irrelevant to the process and outcome of effective prac-
tice.

Truax argues for the use of multiple measures of outcome. He believes it

would be very difficult to argue against counseling benefit if clients showed
improvement across a varicty of socially-valued measures of outcome such as

grade point average, monetary earnings, and work productivity or competence.

He concludes with a recommendation that counseling research establish a

measure of client benefit as an outcome criteria. Benefit is the extent to which

counseling adds to the degree of improvement the client would otherwise
show, without the contamination of "spontaneous improvement.”

A Conceptual Framework for
the Derivation of Guidance
Objectives and Outcome Criteria:
Preliminary Statement”

Frank E. Wellman

The primary purpose of this paper is to present one approach to a con-
ceptual framework for the development of secondary school guidance objec-
tives and the derivation of behavioral criteria relevant to outcome research. An
overview of the major problems in the rescarch of counseling outcomes and
a brief history of the National Study of Guidance are presented as introduc-
tory material to the larger problems of which the conceptual framework pre-
sented here is only one small part.

A review of outcome research in guidance, counseling and psychotherapy is
not included in this paper, but it should be noted that excellent reviews have
appeared in recent issues of the Annual Review of Psychology, the reports of
the APA conferences on rescarch in psychotherapy, the Review of Educational
Research, the Journal of Counseling Psychology, and as a part of methodologi-
cal contributions in the Psychological Bulletin (Brayfield, 1963; Carkhuff,
1966; Colby, 1964; Cross, 1964 ; Dittmann, 1966; Farnsworth, 1966; Kies-

_ * The author wishes to acknowledge the helpful suggestions received in the prepara-
tion of this paper from Drs. Robert H. Mathewson, Earl Moore, Gilbert Moore, and
Charles O. Neidt; however, the views expressed herein are those of the author and do not
necessarily agree with those who have read and assisted with parts of the manuscript.

Portions of the work reported in this paper were supported by contract OEG 3-6-
001147-1147 with the Department of Health, Education, and Welfare.
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156 The Assessment of Counseling Outcomes

(Carkhuff, 1966; Farnsworth, 1966; Kiesler, 1966; Strupp, 1963; Strupp
and Luborsky, 1962; Volsky, e/ al., 1965; Zax and Klein, 1960). The re-
curring points in these discussions would suggest that counseling research
is confronted with the same problems of designing and conducting rigorous
experimental research as most other areas of the behavioral sciences. They are
formidable but not insurmountable problems that must be solved before sub-
stantial improvement can be expected in the quality of outcome research.

First, the specification of the independent variables in a manner that will
leave no doubt about what constituted counseling in the investigation is essen-
tial to any cause and effect conclusions, and to enable replication of the study.
Patterson (1966) noted that "a major defect in most studies of counseling or
psychotherapy has been lack of control or specification of the independent or
treatment variable, that is, the nature of the counseling or psychotherapy.” The
assumption that counscling is counseling regardless of where it is found, or
by whom it is performed, is not sufficient for meaningful outcome research.
Kiesler's (1966) point regarding misconceptions arising from the “uniformity
assumption” is pertinent here. He contended that the assumption of therapist
uniformity “ignores the growing body of evidence that psychotherapists are
quite heterogencous along many dimensions (experience, attitudes, personality
variables) and that these differences seem to influence patient outcome.” Also,
research reported recently by Truax and others (Truax and Carkhuff, 1965a,
1965b; Dickenson and Truax, 1966) accentuates the importance of giving
major attention to therapist variability in outcome research. The obvious hetero-
geneity among counselors and the variability in the counseling situation dictate
that every effort must be made to differentiate counselors, and to describe in
detail the counseling (process) variables. The effect of counseling on observed
outcomes cannot be determined unless these most crucial independent variables
are meticulously described.

Second, the uncontrolled variables that may influence outcomes have been a
perpetual problem in counseling research. Variables which seem to be related
to counseling outcomes, and which may be described and controlled to some
extent, include client variables, life situation variables, and process situation
variables. Kiesler (1966) asserted that the assumption of homogeneity among
patients included in the samples traditionally available for research is untenable,
since heterogeneity can be demonstrated using practically any set of charac-
teristics describing the background, personality or abilities of patients. He
therefore concluded that studies conducted without taking account of patient
variability cannot provide the evidence needed for meaningful conclusions con-
cerning the effectiveness of therapy for different types of patients.

The ability to generalize results to specified populations requires careful at-
tention and precise descriptions in the differentiation of clients treated. Volsky,
et al., (1965, p. 173) observed that “the great heterogeneity of client com-
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plaints, problems, expectations, and length of treatment increases the difficulty
of moving to a sufficiently molar level to provide generalizations which can be
applied meaningfully across this array of heterogeneity.”

Life situation variables arc closely related to client variables in that they are
viewed as a means of differentiating clients with respect to social, economic and
cultural characteristics of the environment 1n which the client functions. Only
superficial attention has been given to these variables in outcome research, but
recent findings regarding their relation to educational outcomes suggests that
they can no longer be ignored in counseling research (Strupp, 1963).

Process situation variables are inherent in the setting where counseling takes
place. Perhaps the most apparent of these is the institutional setting. Other varia-
bles may include the actual physical aspects of the counselor’s office. The extent
to which outcomes or process is influenced by these situational variables may be
difficult to assess, but the situation should be described so that erroneous gen-
eralizations can be avoided. Generalization of findings in a hospital setting to a
school setting, for example, should be avoided until evidence is available that
counseling outcomes are not related to the particular setting.

These three categories of client and situational variables can reasonably be
assumed to be related to counseling outcomes. They are, in essence, independent
variables that do not readily permit experimental manipulation, but they may
be describable. If they can be described, controls can be imposed through statis-
tical and sampling procedures that will permit generalizations that are not pos-
sible from a randomly selected sample.

Third, the specification of appropriate, adequate and manageable criteria for
outcome research is probably the most complicated issue in the assessment of
counseling outcomes. The problem has received the attention of many writers,
and a few promising suggestions have emerged (Farnsworth, 1966; Kiesler,
1966; Krumboltz, 1966; Strupp, 1963 ; Zax and Klein, 1960).

The objectives and goals of counseling are the foundation upon which cri-
terion variables must be built. Volsky, e/ /., (1965, p. 14) observed that "More
past failures to determine unequivocally the effects of therapy can be traced to
the lack of agreement on desired outcomes than to any other cause . . . unless
the intended objectives of treatment are made explicit and the counsclors at least
conditionally accept these objectives, there is little point in doing an outcome
study at all.”” Patterson (1966) related values to the goals of the counseling
process, contending that “outcomes must be evaluated in terms of their desira-
bility,” and that . . . “‘until we can agree upon what are the desirable outcomes,
we can never compare and evaluate the effectiveness of different methods of
counseling or psychotherapy.”

One of the major issues in reaching agreement on counseling objectives and
outcome criteria has centered around the relative merits of internal global type
criteria, such as the various measures of “self,” as opposed to external behaviors
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a panel of six experts in June, 1965, for recommended action. This group en-
couraged the USOE to continue the project and to take immediate steps to
develop a more comprehensive design for the research. Pursuant to these recom-
mendations, one contract was awarded to Neidt to develop the research design,
and another to Proff to prepare abstracts of related studies. The reports of these
projects were completed in October, 1965 (Neidt, 1965; Proff, 1965).

The overall purpose of the project, as reported by Neidt, "is to identify
factors of guidance process that are uniquely related to changes in the behavior
of students.” The determination of these relationships would serve to identify
relevant sources of variance associated with student behavioral change, and thus
provide an empirical basis for the formulation of hypotheses that could be
tested experimentally to establish cause and effect. The plan includes the collec-
tion and analysis of sufficient data on a longitudinal basis to fulfill the overall
purpose, and concurrently to initiate a series of experimental studies which
would examine smaller scgments of the model in depth. Approximately five
years would be required to complete this aspect of the study. Hopefully the
results would generate hypotheses for a coordinated experimental examination
of the observed relationships during the years following the initial study.

The Neidt design suggested that the initial study be planned in four phases:
(1) the development of taxonomies and operational definitions of variables to
be included in each of the four variable domains: process, criterion, student
and situational ; (2) instrumentation and field testing of instruments; (3) sam-
ple selection; and (4) data collection and analysis.

The University of Missouri was awarded a contract in 1966, to carry out
Phase I of the project. The balance of this discussion is devoted to consideration
of some of the preliminary formulations for the development of a taxonomy of
guidance objectives from which the criterion variables can be derived and
defined. It should be noted that this project is designed for secondary school
students, and the process variables will include not only counseling, but other
guidance activities as well. However, it would seem that some of the work may
be adaptable to other age groups and the more limited processes of counseling
or psychotherapy. )

The Conceptual Framework

The conceptual framework developed here is an attempt to provide a syste-
matic means for (1) the derivation of guidance objectives at the secondary
school level,* and (2) the identification of behavioral criteria that may be
useful in estimating the degree to which specified objectives have been achieved.

# This discussion is limited to the sccondary school age group, and guidance is inter-
preted as a total complex of activities centering in counseling but including other func-
tions consistent with specified guidance objectives.
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TI-{e concept of individual development, through maturation, learning, and
adjustment within specified environmental dimensions, is fundamental to the
appr'oach proposed. Individual development is thus interpreted from the dy-
namics of reaction to, and interaction with, an environment which provides re-
sources for development, imposes restrictions upon free movement, and presents
models of expectancy. The ultimate global criteria might be structured in terms
of the effectiveness of individual functioning, where effectiveness is determined
by individual satisfaction and normative tolerances of the culture, The indi-
vidual's attitudes, values, and judgments, with respect to himself and his
behz}vior are of prime importance, but are adequate criteria of effective func-
tioning only when viewed in terms of consistency with dominant cultural norms
in specific situations.

The general guidance objective in secondary schools, for purposes of this
formulation, is to facilitate the development of each individual so that he will
become increasingly able to understand, to predict, and to control his behavior
In a manner consistent with his personal and environmental resources and limits.
This objective may be translated within the reduced scope of functions usually
rcl.cgated to guidance in educational settings by specifying that the purposes of
guidance activities are to assist the individual (1) to make essential decisions
and to take action relevant to sequential progress in personal development ; and
(2) to cope with problems which are deterrents to sequential progress in’ per-
sonal development. These objectives can be given practical interpretation, with
promise for rescarching guidance outcomes, to the extent that the concept of
personal development can be defined within the practical boundaries of the
guidance function in an educational setting. The following basic propositions
represent a preliminary attempt to build a structure of personal development

wxfh practical limits, and to provide a frame of reference for the research of
guidance outcomes.

Basic Propositions

PROPOSITION 1. Personal development is a process of continuous, but not
necessarily uninterrupted or uniform, change in a pattern of sequcntial‘progress
toward increasing effectiveness in the management and mastery of the environ-
ment for the satisfaction of immediate and probable future individual needs
Effective behavior is the result of selecting and adopting responses which meet.
the r.xeed criteria, and rejecting those responses which do not, as experienced
flnd interpreted by the self. The individual progresses toward effective function-
Ing as he learns to respond in a manner satisfying to him, and in a manner satis-
faqow in the socio-cultural context. Thus an increasing tendency to respond in
a given manner to specific stimuli or situations develops, directional tendencies
are formed, and finally commitment to a particular mode of behavior emerges.
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This developmental process is at the very core of the guidance function in
education, suggesting a structure for the formulation of specific objectives and
operational definitions for outcome criteria. Additionally, since development is
viewed as a process within an individually variable time dimension, research of
developmental outcomes dictates a longitudinal design.

PROPOSITION 1I. The individual tends to value that behavior which is re-
warded by his sub-culture. Cultural norms, then, influence the importance
placed upon particular behaviors by individuals who identify with the cultural
group. The developmental process broadens experience for the individual, and,
as a variety of experiences are assigned relative values, a value system cmerges
as a basis for placing normative values on each new experience. Breadth of ex-
perience, the individual's interpretations of values assigned by groups, and per-
ceived identity with groups, may be important variables in the status of values
and the development of values. The variability in educational, vocational and
social outcomes of guidance is hypothetically related to the variability in the ed-
ucational, vocational, and social values dominant in the sub-culture with which
the individual identifies.

PROPOSITION 111, The degree and level of development at any given time
influences accuracy of perceptions, level of conceptualization, and subsequent
developmental rate and direction. This interrelationship of these variables sug-
gests that knowledge of developmental status and dynamics is a prerequisite to
planned behavioral change. At the secondary school level no student is at a
zero point in development, hence change must be measured from some relative
point rather than an absolute. One research step in measuring developmental
change is the estimate of status and the differentiation of one student or group
of students from others. It would seem equally important that those charged
with the responsibility of assisting students with the modification of their be-

havior should be aware of the students' readiness, ability and freedom to

choose and to act in the change process. The relationship of one act or change
to the probability of subsequent direction and change is fundamental to the
developmental concept.

PROPOSITION IV. All positive developmental changes are potential steps
toward the achievement of purposeful goals. In this sense, the kind of behav-
ioral outcomes that might be associated with the secondary school guidance func-
tion may be viewed as means to the development of other behavior modes, rather
than as end results. This approach interprets client change within the guidance
process as legitimate outcome, thus providing a more integrated structure for
the classification of objectives and outcomes in a developmental process hier-
archy where sequential outcomes may be observed and investigated as movement
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toward or away from expected outcomes. It may then be hypothesized that
behavior change which follows an orderly and systematic course will provide
evidence for the prediction of particular directional tendencies and behavior
patterns.

PROPOSITION V. Environmental or situational variables provide the ex-
ternal dimension for the interpretation of behavioral antecedents and the
estimation of mediating influences on future development. Developmental re-
sources, behavior limits, and goal expectancies emerge from the physical, social,
and value structure of the culture with which the individual identifies. Knowl-
edge, understandings, skills, attitudes, values, and aspirations are developed
from the interaction of these external variables with the internal variables which
characterize the individual. Furthermore, the internal variables are never fully
interpretable to the exclusion of the external framework. Therefore, guidance
objectives and outcomes become meaningful only when related to the external
world as the individual perceives it and as members of his cultural group per-
ceive it. The identification and definition of these external variables should be
a goal of outcome research design, so that more rigorous controls may be im-
posed in the investigation and more precise conditions assigned to the results.
The achievement of this goal will enable more accurate differentiation of stu-
dents, and, in turn, a more relevant interpretation of the outcomes of varying
guidance practices with reference to such student differentiation.

PROPOSITION V1. Developmental models of sequential progress toward
effective functioning can be developed for the environmental points of reference
closely associated with the guidance function in education: educational develop-
mt?nt, vocational development, and social development. Current theories, and
::vxdencc already accumulated with respect to sequential development (includ-
ing crucial points for decision and action, developmental stages, developmental
tasl‘cs, and normative expectancies), represent points of departure for the struc-
tun_ng of tentative models. The study of large aggregates of individuals at
various developmental levels over the essential developmental period would be
necessary to revise and refine the tentative models. Thus a criterion model would
always be subject to modification in the light of new evidence relevant to aggre-
Bate populations demographically similar to those for which the model was
structured. The Arden House Research Seminar group (Cohn, 1964, pp. 29-31)
Sl.q.;g.ested that the establishment of criterion models, including estimated proba-
bilities and conditional probabilities of the occurrence of significant sequential
events (decisions, action, change), would provide a basis for determining the
relative effectiveness of various guidance processes in terms of appropriateness
or deviation from the criterion (predicted) model. Recently reported longitudi-
nal studies of carcer development and of vocational interest development lend
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some support for the research promise of the model approach. (Cooley, 1964;

Super and Overstreet, 19 60; Tyler, 1964) criteria can be formulated to express the longer range results of the

reduction or elimination of negative behavior.)

(2) Basic criteria should be reduced to units of behavior that will permit
reliable observation and reporting, and if global cviteria ave utilized
d'lld interpreted by inference, relationship with behavioral manifesta-
tions should be demonstrated as a basis for the inference.

(3) Cr/'tej'ia should be defined precisely enough to permit scaling on a
continuum, with the extremes of the variables easily identifiable ; and
u'(:lere discrete units are utilized, rvelationships to continuously dis-
tributed units should be investigated. (Farnsworth, 1966)

(4) The developmental approach, which attempts to differentiate indi-
ﬂfdﬂd[.f and to account for environmental influences, dictates the estab-
/ub-meni of multidimensional criteria. (The interrelationships of
variables would suggest that any single criterion would be either
meaningless in isolation, or too global to satisfy the other conditions
of good criteria.)

(5) Crit_eria should be structured to permit the estimation of criterion
variables from two or more sources wherever possible, (Observations
by the stu.dent, the counselor, and significant others would appear to
be the primary informational sources in such variable estimations.)
(Farnsworth, 1966) .

(6) Criteria capable of reflecting change in relation to a developmental
model should permil repeated observations with appropriate attention
to the time dimension.

(7) Criteria requiring subjective estimations should be balanced with
objective data at least infeventially related to the subjective criteria

(8) C({mbiﬁatiom’ of internal critevia, intraindividual or z'ntrdmumeli;?g
with external performance criteria should be songht. (This conditiox;
may be considered as a corollary to conditions 4, 5 and 7 above.)

(9) Operational definitions of criteria should provide the basis for in-
.n'h:unzgntnfiml rather than the instrument providing the definition of
criteria. (Existing instruments may be satisfactory to measure the
criteria selected but caution should be exercised in permitting the
instrument to dictate the criteria.)

PROPOSITION VII. The usefulness of criterion models for structuring out-
come rescarch is dependent upon the extent that (1) the breadth and depth
of content scaled in the model are sufficient to enable the selection of objectives,
and corresponding outcomes, appropriate to the developmental status and needs
of individuals: and (2) the model is sufficiently global to be valid for large
aggregates of individuals. This proposition recognizes the uniqueness of indi-
viduals in the guidance process, and at the same time acknowledges the com-
monality of developmental and behavioral elements among individuals as a
basis for rescarch. The case for this position has been developed in numerous
discussions of the use of clinical and statistical data for the prediction of human
behavior. One extreme is summarized well by Hunt and Jones in their state-

ment that:

There is sufficient commonality in the behavior of any one patient
over time, in the behavior of groups of patients at a given time, in the
behavior of any clinician over time, or in groups of clinicians at a
given time to make it possible to gather the repetitive data and estab-
lish the probability inferences required to make uscful and valid pre-
dictions. (Hunt and Jones, 1962)

The relationship between the time dimension and the sample size in this state-
ment is significant only with respect to the number of observations needed to
establish the commonality of elements. The extreme idiographic position denies
the validity of investigations to establish generalized relationships between the
guidance process and behavioral outcomes. The approach taken here accepts
the modification of behavior as the primary purpose of guidance, and proposes
that general principles applicable to the dependent variables must be derived
empirically.

PROPOSITION VIII. Criteria for the estimation of outcome variables should
meet the following conditions to maintain consistency with the conceptual
orientation of the foregoing propositions and with the developmental and envi-

ronmental dimensions in this framework: The Self-Baviconmene Dimensions

T"he conceptual framework proposed for the research of guidance outcomes is
a hlghly co.mp.lef, two-dimensional schema which takes cognizance of the dy-
::rr.n;sl of individual dev?lopment and -the interaction among developmental
T anfi selected environmental variables. The concept of behavior devel-
tO}Ezvment is viewed as tl?c sequential process by which the individual moves from
€ most elemental point of awareness to the point of integrative behavior with
respect to specified environmental reference points and identified reference

(1) Criteria should be expressed positively and defined in terms of evi-
dence of the achievement of, or movement toward, specific develop-
mental objectives. (This suggestion is made in the face of the difficulty
that the Minnesota group (Volsky, ef al., 1965, p. 174) and
others have had in the measurement of “asset-oriented” criteria, but
operational definitions of positive movement should in no sense re-
ject “problem-reduction" criteria. It would, however, propos¢ that
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EXPERIENCE— PERCEPTION— DIFFERENTIATION
—|
GCONCEPTUALIZATION— GENERALIZATION

INTEGRATION]|
[COGNITIVE-AFFECTIVE FEEDBACK |

4

Life History-Behavioral Repertoire
Need Oriented Self Valuations
Continuous Reality Testing

Self Resources

Figure 1. Sequence of Bebavior Development®
are achieved, but it should be noted that all of the steps are interrelated and
interdependent. That is, the nature of the perceptual outcomes influences con-
ceptualization which in turn influences gencralization,

The interaction among the process elements is only one part of the dynamics
which influence the final outcome. The cybernetic notion of continuous evalua-
tion, based on self-resources, life history, self-valuations and current reality:
testing, and the feedback into the process may alter the direction and magnitude
of the behavioral change at any point in the sequence. That is to say that at
the point of initial perception, or awareness, feedback of existing knowledge,
values, and modes of behavior affect the nature and accuracy of differentiations.

* The basic elements of the process are defined as follows for purposes of this discus-
sion: (Some of these definitions are somewhat more restrictive than generally used in
experimental psychology)

Experience. Any external event or events which stimulates the individual to act.

Perception. An awareness of event(s) or object(s) which leads to external differentia-
tion and interpretation of events or objects perceived but does not include internalized
interpretations associated with personal meanings.

Differentiation. An awareness of concrete or symbolic differences between events or
objects which enables the individual to make interpretations and classifications with due
regard for the distinguishing characteristics of such events or objects.

Conceptualization. The recognition and interpretation of relationships, particularly in
relating self to differentiated aspects of the environment, which in turn gives personal
meaning to experience and leads to the assignment of values and a tendency to act in
accordance with these interpretations and values, thus the internalization of behavior.

Generalization. The adaptation of a particular mode of behavior to a variety of situa-
tions and to new situations, thus the development of an integrative behavior pattern which
enables the individual to respond with effectiveness and consistency.

Framework for Guidance Objectives and Outcome Criteria 169
The criteria for reality testing rests in what the individual has brought to the
experience situation. Thus as self is related to the situation, the conceptualization
process is shaped in a large degree by interpretations based on the knowl-
edge, values, feelings, and behavior responses which have passed the indi-
vidual’s test of reality and with which he is most comfortable. It is only as the
individual is able to conceptualize and thoroughly evaluate new knowledge and
modes of behavior that positive development takes place, and behavioral modi-
fication becomes integrated into the generalized behavioral pattern. The feed-
back process cnables the individual to predict the consequences of response, and
through such prediction to select those stimuli to which response will be made,
to determine the nature of the response, and in the final analysis to have some
degree of control over his behavior.

The other major dimension of this framework is based upon the hypothesis
that behavior cannot be interpreted or changed within the confines of the
individual organism, but must be viewed against the backdrop of environment
in the broadest sense. If this position is tenable, then the proposed developmen-
tal sequence can be structured and interpreted only in terms of environmental
factors which influence behavior change and determine criteria for the evalu-
ation of the effectiveness of human functioning. Simply stated, the individual’s
environmental field provides opportunity and resources for development, but at
the same time makes certain demands, imposes limits, and sets patterns of be-
havioral expectancy.

The proposed classification of guidance objectives within environmental
categories is derived from four sources. First, current theories of vocational
development and of role development suggest that meaningful environmental
differentiations can be made. Second, rather extensive studies of types and causes
of client problems, and the development of diagnostic categories in both college
and high school scttings, support the validity of differentiating environmental
variables in terms of task oriented areas and social groups. Third, a survey re-
vealed that most of more than 200 secondary school guidance objectives pro-
posed in the literature could be classified in the environmental categories.
Fourth, the most fruitful investigations of the perceptual and conceptualization
Processes would seem to be within the context of environmental reference points
and reference groups.

The environmental dimension has been structured to be consistent with the
areas of development and adjustment of primary concern to the secondary school
guidance function, and of major significance to the secondary school age group.
The environmental reference points are designated as educational, vocational,
and social. These areas of development are virtually universal among sccondary
school students, and appear to be promising for the formulation of criterion
models based upon developmental objectives and normative type expectancies or
outcomes. The reference groups designated as family, peers, and significant
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tive relates to student output rather than process, which in this case might be to
provide and interpret information relevant to occupational training require-
ments. Objectives at this level will tend to be expressed as more immediate
types of outcomes and will be act-oricnted to a greater extent than those at the

higher levels.

LEVEL II. Conceptual Objectives. Objectives at this level reflect the forma-
tion of concepts by relating perceptions of sclf to specified environmental per-
ceptions. These objectives infer the personal meanings that the individual
places upon perceptual relat ionships. The concept of the various environmental
roles and their relationship to normative values is inherent in these objectives.
Outcomes at this level should relate to the accuracy, consistency and reality of
choice behavior and role performance. For example, a conceptual objective
would be to make a tentative vocational choice consistent with the individual’s
predicted potential for completing needed training. The criterion measure
could include self and counsclor evaluation of a tentative choice. The concep-
tual objectives include both immediate outcomes and conations for future
outcomes, hence the outcomes of reality testing in the form of valuing and cor-
responding increase in behavioral tendencies become more si gnificant.

LEVEL L. Generalization Qbjectives. Generalization objectives reflect pur-
poseful action, adjustments within normative tolerances, and consistent and
enduring modes of behavior. Objectives classified at this level include the more
global performance outcomes, such as the accommodation, satisfaction, and
mastery criteria suggested by Tiedeman (1963), and the long range outcomes
investigated by Campbell (1965). The systematic and consistent application of
a value hierarchy in both internally expressed evaluations and external manifes-
tations, as well as commitment to purpose, would typify generalization objec-
tives related to value formation. Within the vocational development area, one
generalization level objective might be to obtain and sustain employment in 2
position which affords continuing personal satisfaction, and where the individ-
ual can consistently meet the employer’s performance standards. Two criterion
measures of the achievement of this objective might be production output and
expressed satisfaction. At this level, a combination of act-oriented and global
objectives and criteria will probably be more manageable than at the two lowet
Jevels, where behavior development is more fluid and perhaps less integrative.

This conceptual framework hopefully will serve as a structure for the devel-
opment of meaningful outcome criteria. It will no doubt be modified as crite-
rion models are developed and field tested. To the extent that it may help in
more clearly defining guidance objectives and desired outcomes, it will contrib-

ute one small part to a more comprehensive theoretical construct and a more

adequate research paradigm, both of which must emerge before effective and
meaningful outcome research can be expected.
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tic whole. If it can be done, it is certainly a good trick, and will obvi-

a systema
s who find pieces of ourselves

ously win wide support from so many of u

included.
When 1 look at the basic dimensions of the guidance objectives and out-

comes, 1 find much that is unsystematic. The Environmental Dimensions look
familiar, but not inspiring. I do not think even Callis would claim they were.
But they are reasonably clear and offer a systematic ordering of that universe.
The Devclopmental Dimensions, on the other hand, leave one at a loss. Their
level of generality (I am speaking of the three levels—Perceptual, Conceptual
and Generalization) is extremely high. The labels are hardly self-evident, and
their definitions are ponderous and seem to need the kind of surgical treat-
ment which a rigorous philosopher of science might provide. As an example, 1
would not think of learning to perform TV repairs as falling within a Per-
ceptual Level of objective. Nor would 1 expect that job performance that is
satisfactory to the performer and the employer and also measurable as produc-
tive in work output would be conceptualized as a Generalization Objective. At
a minimum, T would suggest more self-explanatory labels be employed. As to
the substrata conceptions, I get the uneasy impressions that they represent the
various proclivities of the many individuals whom Dr. Wellman has indicated
contributed to the total enterprise. 1 have the impression here that the sub-
variables do not order in any reasonably mutually exclusive fashion.

The approach as a developmental one scems most timely and encouraging.
This is partly because this contributes to a less fragmented conception of be-
havior. One way it is less fragmented is in its inclusion of the full array of
behavior quality from pathology to assct. The latter end of the continuum
sorely tries one’s patience in trying to convert conceptions to criterion measure-
ment. This is a frustrating concern epitomized by Carkhuff's recent statement
to the effect that healthy individuals are not preoccupied with problems of their
identity—that they live theirs! This is a fine example of this frustrating reality.
The statement is a clear one—an agreeable one—and yet the variable of "liv-
ing-ones-identity”" is a hard one with which to cope.

Quite candidly, I expect my reactions stem in part from a let down feeling. I
expected this paper would deal more explicitly with outcomes. I do not believe
it is intended to do so at this stage of its development. Dr. Wellman has pre-
sented a conceptual framework of objectives embodying basic propositions

a preliminary attempt to build a structure of personal devel-

representing . . .
e a framework for the rescarch of

opment with practical limits, and to provid
guidance outcomes.” (Wellman, p. 14)
Three issues come to mind here. First, is this much general conceptualizing
necessary in order to implement outcome research in counseling? T do not
know, but I doubt it This does not mean that such work may not be necessary

for other purposes.
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' s
wthch, Idfcel, we are not at present well cquie;p:’zs tot:cczg;l;lzﬁe—a ek
e 4 5 . . ‘
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i e informal gat‘hermgs onc has heard—and agreed with—
e B bringytzzsrec:::::lmgl go.als for clients to develop in counseling
v };hid] s e ma,i 2:; ' ’c.nterlon measures to establish the degree
" . WS L
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Discussion

William W . Farqubar

Before responding directly to Wellman's paper, 1 would like to make a few

general comments.

At times in this conference, we have talked about counseling as if it were

mostly art and little, if any, science. If we choose to treat counscling as having
the potential of a science, then we must make some assumptions about the
processes and products <imilar to those found in the Hunt and Jones citation of
Wellman's paper. That is, we must assume that there are some common ele-
ments in whatever we study, that these clements can be identified and isolated,
that some of the elements are manipulatable, and that once the elements are
identified they tend to remain somewhat stable. My remarks are based on the
assumptions that counseling bas scientific potcntial and, thus, ultimately its

outcomes will be assessable.

My main reactions to Wellman's paper ce
himself. How important this reaction is wi
sider (1) the magnitude of the task he set for himself, (2) the operational
definitions needed for his model, (3) trends in assessment, (4) the research
his model, and (5) the limited type of control groups which
he constructs woven into the model.

ntér on the task he has set forth for
1l become apparent when we con-

goals implied by
might be employed to test t

Task Magnitude

s model is that it has elements which are so all
be the total life space of the individuals under
r such a model, it is not neces-

My impression of Wellman'
inclusive that it seeks to descri
study. Of course, if we use a theoretical base fo
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sary to validate all of the elements of the model. (My point is well documented
in the philosophy of science literature, but a succinct sumr;xary of its ce:tel
features can be found in the article by Royce, 1963.) We can choose key ¢ "
struct§ and inferentially establish the other dimensions. The problem coxi,leso?r;
km?w.mg which are the key constructs and in finding methods of operationall
defining those clements. Within the model that Wellman has postulated w)e,
have a framework which could serve as a model for seeking the evaluatio’n of
counseling outcomes, but I am left with two impressions which are somewhat
ovelrwhelming: one, the elements of the framework lack specificity (a point
Yvhnch I will expand shortly) ; and, two, the time expense involved in attel:n t-
ing to corner the elements would almost toss the findings into historical ratlll)er
t:an c:rfnthfunctional research. (That is, social conditions may have so
change the tim i i

“mit;gd ml):rem v::xlueefl)le data were analyzed that the findings might have only

Need for Operationalism

Wellman's model appears to me to be at a highly abstract level of develop-
ment. He has pulled from more than one theoretical referent, but I am leIf)'t
W.ltl] the impression that the fundamental aspect of counseli;lg outcomes—
C]lCl'.lt and counselor goals—have not been given adequate attention. The fol
lowing highly simplified paradigm illustrates my point. Suppose a cli.ent come-
for help. He states he lacks information and/or is hurting. If he lacks inforhcj
mation, we can move into Wellman's model fairly easily and assess the validity
of the kinds of information the client received, internalized (evet; though this
one would be a little bit tough to establish), and used. If the client is hirtin
thgk paths in_the model become more complex and confusing i.n attempting t‘é;
;10 inet (;Izc‘rl?txnonl;lllf;atetner‘\ts. The type of help offered may be tempered by the
ki c?s/ e. by tl'u: counselor. But, more important, the level of func-

3 ing the counsclor strives for and will be satisfied with is also variable. Sup-
ﬁ:asceh til;cc:ix:stelor l;]eudcs tl‘x‘at, in order. to lessen the hurt, it is important to
o ”honestn” tga (,b open. We ask ?nm what he means by “open.” He re-
k. o,f Circum;ta e 'egm to ask que.stlo'ns such as, “with whom, under what
p . e x:icets, ‘m.d at what price?” Then, we wonder about what evi-
A : ‘ﬁ‘ermme if honesty has been achieved as a result of counsel-
il weculzl?t a;l:mally does hurt less for being honest. (We do this
e tat ‘onesty creates ot'her kinds of hurts not realized by the
i oa stages.) We could easily .spend many months trying to oper-
i Welxllc concelzit. The net result in feeding the information back to
o n};:lm Cg]o el is that we have o.nly added a small degree of clari-

: , Blocher pointed out that if we observe 50 variables in the
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counselor and 50 variables in the client, the possible combinations and permu-
tations are overwhelming.

Trends in Assessment

Much of Wellman's model attempts to take into account the total life space
of the client in assessing counscling outcomes. My own impression is that our
field may be moving back to the laboratory with finely controlled conditions to
assess the outcomes of counseling. Technological breakthroughs with better
and increased instrumentation seem to be heading us in this direction. Hess'
(1965) work in studying the expansion and contraction of the pupil as an in-
dicator of response to attitudes, if it continues to hold promise as originally
indicated, is one example of a possible tool for verification. The use of unob-
trusive measures as detailed by Webb, ef al., (1966) is another illustration of
possible assessment innovation. Witkin's work (1962) should also not be over-
looked as a possible source of instrumentation. Finally, the behavioristic school
has brought us to focusing on smaller segments with more depth. The old
molar-molecular controversy has been resurrected with vengeance. The full im-
pact of all of the above will be greater diversification in human research, per-
mitting many avenues to establish our constructs.

The Goals of Research

The goals of research can be stated in many ways, but a commonly accepted
definition is that it is the making of probability statements about the nature of
reality. How we go about achieving this goal is determined by the type and
validity of the designs we select. Campbell and Stanley’s (1963) book offers
some fruitful guidelines to the possible experimental designs available, and a
handy. reference point for determining the sources of invalidity which might
explain our results better than the variables which we were trying to manipu-
late. Counseling presents a somewhat unique problem in applying these designs
because of the expense of carrying out the process. But as long as we were
aware of these limits, there is little reason why our research should not improve,
leading us to better understandings of what is actually happening within our
field.

A further point about the contribution that Campbell and Stanley (1963)
might have made centers on my hope that we will stop reviewing masses of
studies by only looking at the outcomes. We need to become extremely critical
of design process. 1 have noticed during this conference that findings from
studies have been squeezed in one direction and then another to substantiate a
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particular point of view. For the studies that I am familiar with, I fecl that
often the discrepancies in outcomes were better explained by the research de-
sign and measurement uniqueness than by the capriciousness of the experi-
mental subjects.

Control Groups

The philosophy of science people raise the question of ""When do we know
when we know?”" Of course, one of the ways that we have attempted to find
out is to use a no-treatment group, which we label “control.” Orne (1962) has
raised the intriguing point of whether we can really ever achieve a true control
group in dealing with human subjects. In his studies of people who need coun-
seling, he found that when treatment was withheld, these people sought out
other human beings to give them aid and comfort. Admittedly, this help cer-
tainly does not fall under the auspices of our professional ego, which maintains
that help must be given by a trained and skilled person. Apparently, he did
find some evidence of psychological improvement even without typical psycho-
logical services. For many of the variables that Wellman has listed, we have to
assume that they do work to some degree. The question of their relative merit
will have to be raised if the Orne studies have any impact upon our research
activities.

Wellman's paper is a well constructed global guideline—an organizational
schema. It may serve a useful function within the organizational context, but
it needs many refinements before it can be a productive research model.
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Future Directions for
Counseling Research

Jobn D. Krumboltz,

A little over a year ago I attended the annual convention of the American
Dental Association in San Francisco. While waiting one aftemo?n, I was
seated outside one of the meeting rooms and overheard a conversation which
seems now to have particular relevance for rescarch in coul?selmg. I sha.ll .try
to reproduce the conversation as ncarly as I can remember it while admitting
fully that perceptual distortions can occur. ‘

“T missed that last session, but I heard some of the fellows muttering on the

way out. Is it truc that research has proved dentists are unnecessary e

“Just that they make no significant difference.”

"How did they prove that?" . .

"Had five dentists cooperating. Out of 20 patients calling each dentlst,‘ ten

picked at random were asked to wait six months. The other ten were given

appointments immediately."”

“'So what happened then?”
"A year later both groups were examined, and both groups had about the

same average number of teeth, about the same average annual income, z%nd
were about equally happy when asked to respond on a seven-point rating
scale.”

“Weren't there any differences?” ‘ )

“There was almost a significant difference on one rating scale.

“What one?” o

"Degree of respect toward dentistry as a profession.

“Well, at least there's a trend in our favor.”

“Nope, control group had more respect.

184
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"Now, wait a minute. This kind of research is ridiculous. You can't tell me
dentists don’t do any good. Why, I know a little girl with a cleft palate
whose speech could scarcely be understood. She was shy and withdrawn,
teased by her playmates, and some of her teachers thought that she was
mentally retarded. Then a dental surgeon produced a prosthesis to close the
gap in the soft palate and enabled her to speak normally. You should hear
this girl tell what a tremendous difference it made in her life.”

“Significant at what percent level? That's only testimonial evidence. No re-
spectable journal would publish anecdotes like that in this scientific age.”
“You think this fancy research project is pretty good, don't you?"

“"Well, it’s going to be published.”

“There is one fundamental thing wrong with it."

“"What's that?”

"It makes no significant difference.”

“What do you mean?"

"It makes no difference that the results are negative, and it would make no
difference if the results had been positive. Furthermore, it was obvious from
the beginning that a study like this could not possibly advance dental science
one bit, no matter how it came out.”

“You had better explain yourself.”

"Okay, what are the dentists who heard about these negative results going
to do differently from now on?”

"Nothing. They complained about the study—Small N, irrelevant criteria
(didn’t even count the number of dental caries), need for a longer fol-
low-up interval, all that sort of thing. And besides they thought it didn’t
apply to them.”

""Any of them threaten to quit dental practice because of this evidence?"
"Of course not."”

"Now, what do you suppose dentists would do differently if the results had
been favorable?”

“Precisely. No matter which way the study came out, dentists would con-
tinue to do just what they've always done. We will never advance the dental
profession by doing that kind of research.”

"What kind of research do you think we should do?"

“Rescarch that makes a difference in the effectiveness of what dentists do.
We need better ways to remedy dental defects, help people care for their
own teeth, and prevent dental problems.”

"That's pretty general. Can you give any specific research problems which
might affect what dentists do?"

“Sure, We need to know the optimum ratio of mercury to silver alloy in
amalgum to achieve various objectives—hardness, adhesiveness, absence of
discoloration. We need to know the effect of diet on tooth permanence. We
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necd to know how to prevent the chemical imbalances in saliva that cause
enamel dissolution or the precipitation of calcium. We need to know . . ."
“"Okay, okay. But what if we solve all these problems you were about to list?
What would dentists do if all our preventive and remedial efforts were suc-
cessful? We would be out of work."”
"That is precisely the objective of the dental profession—to climinate oral
diseasc and thus eliminate the need for the current type of costly dental serv-
ices. If we could ever solve all the problems of oral disease, we could turn
our efforts toward new problems. Any true profession tries to reduce the
nced for its own services by preventing or solving more efficiently the prob-
lems for which it assumes responsibility.”

That was the conversation that I heard, or thought I heard, or perhaps
dreamed. In any event, it started me thinking about the kind of research that
I have been doing. How much of the research which I have done has actually
made any difference for anyone's practice? For that matter, what difference
has it made in terms of my own practice of counseling or teaching? I am
forced to confess that a great deal of my own research has made absolutely no
difference to anyone.

As a result of this introspection and a review of counseling research, partic-
ularly that of the last three years, I have arrived at some conclusions which I
shall present to you in the form of three propositions.

Proposition I: Counseling Research Should Be Designed to
Discover Improved Ways of Helping Clients Prevent or
Learn to Solve Their Problems.

The implicit assumption that we already know how to counsel.

Perhaps the most disturbing note running through the counseling literature
is the implicit assumption that counselors already know the best way to be of
assistance to each client. Many of the rescarch studies we see attempt to evalu-
ate counseling but give very little attention to exactly what it is that counselors
do. Everyone seems to know implicitly what counselors do. If so, then the next
step is to prove that what they do is good for something. The danger in this
belief is that it may cause us to stop searching for new ways to help clients. If
we are already convinced that we know the best way to help clients, the next
job is to conduct research which will attempt to prove that “counseling” works
better than nothing. Such research is futile no matter what the results.

When research efforts produce no significant differences between counseled
and non-counscled subjects, we have a ready set of rationalizations. Perhaps
counseling has long term effects. If only we could conduct a long range fol-
low-up, we would find greater effects. Criterion instruments can usually be
blamed for part of the difficulty, and of course a large N is always desirable.
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Every now and then (could it be about one time in twenty?) we do see
studies which show significant differences. However, I do not wish to argue
here whether counseling does or does not have any effect on clients, T think
we are wasting time even to ask if counseling has an effect. I personally am
convinced that counseling does have some effect on some clients for some kinds
of behavior change. T am not interested in proving to the world that some
generality known as counseling is generally effective for general clients. What
I want to know is how counselors can do an even better job of helping their
clients. It will not do us any good to learn that counseling as it is presently
constituted is slightly better than nothing in helping clients. T am afraid that if
we did receive some conclusive evidence of counseling’s value, all efforts to
improve the counseling process would cease.

- In order to generate appropriate kinds of research problems, we need to be-
gin with the problems of our clients. We need to ask for each client “"What is
ic problem that he is facing? What kind of behavior must he enga’ge in if he
is to resolve that problem? What are some of the alternative actions that the
counselor can take that would help him to engage in that kind of behavior?”

The behavior changes desired by each individual client and his counselor
co'nstitute the foundation upon which our research must be based. To do any-
thing else is to attempt to produce changes which are not necessarily desired
by cither the client or the counselor. But it is essential before research begins
that we eliminate the idea that we already know how best to counsel. Instead,

:e _nee(l to consider some alternative ways of helping our clients attain their life
esires.

Dependent Variable As Client, Not Counselor, Behavior

It seems almost too obvious to mention, but the target of counseling research
ought‘ to be the behavior of the client, not the behavior of the counselor. Some
tc.chmcally excellent work has been done on the effect of alternative t;;pes of
fllent behavior on the response of the counselor. It may be of some general
mt?rcst to know, that when a client is hostile toward a counselor, the counselor
ermfs certain types of anxiety responses. However, this would be useful infor-
mation only if we were interested in training clients to make counselors anx-
1ous. A far more valuable research topic would be to determine what types of
counselor responses make the client less anxious.

' The idea of using coached clients to investigate counselor responses is decep-
tlvely' attractive. .It is attractive because of the ease of establishing rigoross
iexlzzrxmental designs which may produce significant results. The deception is
n the fact that the results do not actually advance the counselor’s knowled

of what actions he may take to help his clients. -
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Another type of study that appears somewhat irrelevant to the client’s wel-
fare investigates the counselor’s ability to predict certain patterns of client
speech or other behavior. The purpose of counseling is not to predict what the
client will say. Besides, Carkhuff's (1966) review of the evidence showed that
increasing amounts of graduate training lower the ability to predict client be-
havior. If we really want to help people predict other people’s behavior, we
ought to be teaching that skill to the client, not just the counselor. However, it
is apparent that we do not yet know how to predict other people’s behavior any
better than any other normally intuitive person. When we do learn how, we
should list it as a skill some clients may wish to learn. Our research should
testify that we work for the welfare of the client, not the counselors.

The Danger of A Narrow Outlook

Most modern industries in America are no longer tied to a single product or
a single process. A company which manufactured buggy whips in 1890 might
have been very prosperous at the time and even for several years thereafter, but
if the company conceived of itself as being in the buggy whip manufacturing
business, it was doomed to failure. It would have survived if it had conceived
of its role as being in the transportation business. A far-sighted buggy whip
manufacturer would have said, “We are in the transportation business, and
therefore it is our job to manufacture those articles which enable people and
goods to be transported as safely, quickly, and economically as possible.” Thus,
the advent of the automobile would be viewed as an opportunity to expand the
product line rather than as a threat to financial security.

Right now we sec the beginnings of a similar development in the book pub-
lishing business. Some book publishers are going to say, “We are in the book
publishing business, our job is to manufacture books, and we view all other
means of storing and transmitting words and images with hostility and sus-
picion.” But far-sighted book companies are going to view themselves more
broadly as part of the communication industry. They will ask how they can
transmit pictorial and verbal images to the people who wish them most expe-
ditiously. One example of this broader outlook is represented in the merger of
the American Book Company with Litton Industries. The development of com-
puters, copying machines, and random access microfilm storage files foretells
a fundamental revolution in what used to be the publishing industry, but is
now the communications industry.

We are faced with a similar danger, or opportunity, in the field of counsel-
ing. In the face of innovations we may be tempted to reply, “We are in the
counseling profession. Our job is to counsel. We must provide one counselor
who will be available to talk at least X number of hours each year with each
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individual.” We must not take such a narrow view of our function. We would
be much more likely to promote the welfare of clients, counselors, and citizens
if we were to view ourselves as part of the education industry.

It is our job to help our clients learn. For a variety of reasons many of them
have failed to learn some of the basic things which enable them to function in
society. Our job is to promote, somehow, the learning that must be accom-
plished through a process called counseling. Perhaps someday someone will
develop improved ways for helping to promote this new learning. When better
ways are developed, far-sighted counselors will cagerly test them, adopt them
if they work, and continue to improve them.

Counselors are in the business of promoting behavior changes along certain
dimensions just as classroom teachers are in the business of promoting behavior
changes along certain other dimensions. We go by many different titles—pro-
fessors, teachers, counselors, psychologists, administrators, psychotherapists,
and even psychiatrists, but fundamentally we are all in the same business, that
of helping our clients learn those things necessary for their own welfare, Our
research must improve the process.

Proposition II: Counseling Research Should Be Designed So
That Different Possible Outcomes Lead to Different Coun-
seling Practices.

When I was a young and naive graduate student at the University of Minne-
sota, I soon became duly impressed with the importance of using the proper
experimental design, the right statistic for the necessary assumptions, the need
for properly validated measurement instruments, and the necessity of choosing
a representative sample. So much effort was involved in learning these aspects
Pf research that it was not until later that I really appreciated the far more
important lesson from my graduate training, namely: If you ask the wrong
question, no amount of statistical sophistication can make the results valuable.
Let's consider some of the factors which keep us from asking the “right” ques-

tiOl’.IS and how we might increase our ability to ask questions which will make
a difference.

Research Which Gains the Respect of Other Disciplines

Sometimes we read surveys which report that counseling psychology ranks
toward the bottom of the prestige hierarchy within the field of psychology.
Some of us have felt tangible effects of being at the bottom of the pecking
order in the psychological community. We are bothered by this and sometimes
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protest (usually to other counseling psychologists) that we are entitled to just
as much respect as any other type of psychologist. But respect cannot be re-
quested ; it cannot be demanded ; and it cannot even be legislated. Respect is
earned, and it is earned by demonstrated competency in mastering the problems
in one’s own field.

A fundamental mistake has been to model our research after the research of
some of the academic disciplines. Much of this research is "knowledge for its
own sake” (facts gathered for no known reason). (Actually, of course, good
rescarchers in other disciplines gather facts for very good reasons, usually to
provide evidence to support or disconfirm a possibly useful theory.) It is a
temptation to adopt the apparent policy of those who have more prestige than
we have and therefore to conduct research which has no known practical bene-
fit. Much of the research which I read in our professional journals appears to
be just of this type, collections of facts (seldom even interesting facts) which
make no possible difference in the practice of counseling.

It is not our job to amass knowledge for its own sake. Our job is to improve
the practice of counseling for the welfare of our clients. The facts we collect
should be those which make some kind of a difference in what counselors do.
We will gain the respect of other disciplines when we put our own house in
order and accomplish the purposes for which we work. We will not gain the
respect of other disciplines by becoming a superficial imitation of a basic sci-
ence while at the same time counseling practice and counseling research bear
no relationship to each other.

New junior colleges are being established, and sometimes they begin by
modeling themselves after some prestigious university. Although the primary
purpose of the junior college is to provide adult and terminal education for
many students who would not benefit from a traditional curriculum, policies
and courses are often instituted in an attempt to model the high prestige in-
stitution. High standards are set in irrelevant courses, many students fail, and
for some strange reason this high failure rate is viewed with pride. The basic
difficulty is that an inappropriate model had been chosen. The junior colleges
which are gaining the most respect are those which are accomplishing their
own purposes most effectively. Those which are providing meaningful courses,
stimulating teachers, and relevant occupational training have won respect, not
only of the general public, but of responsible professional persons at the major

universities also. Demonstrated competence in accomplishing onc’s own pur-
poses is the route to attaining respect from others.

Counseling research will begin to earn the respect it deserves when the re-
sults of that research begin to improve counselor’s abilities to help their clients.

Nothing that I have said up to this point should be interpreted to mean that
I oppose the seeking of knowledge for its own sake. Many scientific advances
and technological improvements have occurred unexpectedly from scientific
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attempts merely to achieve a better understanding of some phenomenon. Such
fundamental research will continue, should continue, and indeed must con-
tinge. Counseling psychologists have an obligation to keep in contact with that
basic research which may possibly have relevance for developments in the field
of counseling. If, from time to time, the counseling psychologist should wish to
contribute to this fundamental research, no one ought to object. However, if
we make our primary research activity the development of knowledge ur;re-
latcd_ to the improvement of counseling practice, then T think we arc neglecting
t'hc ?xrst responsibility of counseling researchers. The first order of business is
m;fhng out what we need to know in order to improve the practice of coun-
seling.

The Test of Relevance in Planning Research

C. H. Patterson (1966) has written, "To be engaged in research is almost
an end in itself, and one can actually continue, sometimes for years, doing re-
search without having to show what he has accomplished, or to demo’nstrate the
value of any results™ (p. 130). 1 agree strongly with Patterson that such trivial
resca.rch has many unfortunate consequences for the entire profession. The
solu.twn that T see, however, isn't to give more importance to theory and dis-
cussion but to increase the relevance of the research that we do,

.To this end I would siggest that in the planning stage of every doctoral
dissertation and research proposal in the field of cohnseling the test of rele-
vance be applied. The test of relevance consists of asking one simple question
anq probing the answers: What will counselors do differently if the results of
this research come out one way rather than another? .

SlfppOsc a doctoral candidate proposcs a research study on some problem in
t.cst interpretation. He wonders how accurately parents can estimate the rela-
tive test results of their own children. He has developed a whole series of
hypotheses that parents will be able to estimate certain abilities more accuratel
than -othcr abilities, certain personality traits more accurately than other per)j
sonality traits. Let us now apply the test of relevance. First question: "Suppose
you .ﬁnd that parents are able to ¢stimate their own children’s verbal abili‘t
Slgn'iﬁcantly better than they are able to estimate their own children's xnathc)j
:hmczf‘l ability, what would counselors do differently as a result?” Second ques-
J:{nz NO,W suppose tl?at you f.md that parents are just as able to predict their

n child’s mathematical ability as they are to estimate verbal ability, what
}VOuld counselors do differently as a result of this finding?” If it turns <')ut, as

; (:‘xpect xt‘would, that counselors would do just exactly the same thing regard-
;:s of which way the results came out, then that proposed research is not really
evant to the field of counseling psychology. It may be a contribution to some
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type of basic knowledge, and it may be a publishable research study. But if we
allow that research to be conducted, we will have lost one more opportunity to
improve the practice of counseling, and we will have taught one more student
that research is merely academic calisthenics and need not contribute to solving
real problems. A job that is not worth doing at all is not worth doing well.

But the test of relevance can be taken one more step to make it a help in
constructing new research problems, not merely a way of eliminating irrelevant
proposals. The extension consists of asking what possible alternative counselor
actions might be taken as a result of having the proposed additional informa-
tion. MacQuiddy (1964), concerned with a problem of test interpretation,
asked the question: If counselors know how accurately each parent had esti-
mated each ability of his child, would he interpret the results of the testing any
differently to the parents? More specifically, if a counselor knows that a parent
has estimated some of his child's abilities quite accurately but is markedly
wrong in estimating certain others, and assuming that the counselor would
like the parent to accept the results of the testing, should the counselor begin
by interpreting first the score that the parent has estimated most accurately, or
should he begin by interpreting the most discrepant test score? MacQuiddy
arranged for several school psychologists to interpret to parents their child's
test results after first obtaining the parent’s own estimates of their child’s abil-
ities. MacQuiddy's hypothesis was that parents would accept the results of
testing more readily if counselors began by interpreting the scores that were
increasingly discrepant until the last score interpreted was the score that the
parents had missed by the greatest amount. The results were surprising, for
they came out in just the opposite direction from that hypothesized. The par-
ents who accepted the results most thoroughly were those in the group which
received the most discrepant score first. Those whose judgment was initially
confirmed were least willing to accept the test results.

This study is cited, not as an example of an carthshaking experiment, but as
an example of a study which can affect the practice of counseling in some small
way. If I were a counselor interpreting a group of test scores to parents, and if
I had some prior knowledge of what the parents thought their children’s abil-:
ities were, and if T wanted the parents to accept the results of these standard-
ized tests, then I would begin by telling each parent about the test result that
was most different from what the parent expected. In short, 1 would do some-
thing differently as a result of knowing the results of MacQuiddy’s research
study.

Now, you may say that 1 would be making a mistake to base my practice
upon one study done by one person in one school system on a small sample
using only certain tests in one year. Obviously, the results of this study need
to be replicated. But the basic point is that if this study is replicated, and if the
results do come out the same way in these replications, then we have some fi

from th
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knowledge about how counselors could
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force certain kinds of statements and, knowingly or not, increase

of certain types of verb

the frequency

Al statements within the interview itself. Truax (1966)

has shown that even Carl Rogers himself selectively reinforces certain cate-

gories of verbal behavior
ater interviews. Now we need to know whether rein

quency in |
f-references affects relevant behavior outside

types of positive sel
session.

Some of the research we ha
evaluate the amount of career exploration activity t

and not others and thus affects their relative fre-

forcing certain
the counseling

ve done at Stanford University has attempted to
hat takes place during a

three-week period of time immediately after the experimental counscling treat-
ments. It is quite difficult to collect this kind of evidence since independent

interviewers must be hire
buffer questions, as well as the relevant questions, to disguise

d to interview students individually, asking them

the purpose of

the interview. Then, to determine whether the students’ reports of their explora-

tory activities are accurate, a random sample must be investi

gated by some

<mall scale detective work (Krumboltz and Schroeder, 1965; Krumboltz and
Thoresen, 1964). There are many difficulties with this criterion measure, but
it is a type of behavior that is relevant to the reasons counseling was requested
in the first place, and it is a behavior that occurs after the counseling itself has

been completed.

Some Possibly Fruitful Areas for C ounseling Research

While T certainly will not be all-inclusive, and probably will not agree with
myself a year from now, I would like to suggest seven possible areas where

counseling research might be profitable at the present time.

L Alternative Ways of Establishing the Counselor

as an Effective Agent of Change

We have some evidence that the client's expectation that the counselor is

going to be effective in helping

him is related to more effective counseling.

What is it that establishes the counselor as an effective and competent person
to the client ? Up to this point counselors have relied upon establishing a warm,

permissive non-judgmental, understanding relationship as the
counseling. When such a relationship is established, the client

iine qua non of
values the coun-

selor most highly (cathexis or transference would have occurred in psychoana-

Iytic terminology), and the counselor is in a position 0

f considerable influence

in the client’s life. At that point, whether he wants it or not, the counselor be-

comes a much more powerful reinforcing agent to t
cues of approval or indifference become very important to
influence the client’s actions. Thus, establishing a warm an

he client. Even minimal
the client and can

d understanding
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relationship is one way of increasing the power of the counselor as an agent of
change. But are there other ways? ‘ :

To what extent would it be important for the client to be made aware of
the competence of the counselor in skills respected by the client? Would the
couflsclor be more effective if the client knew that the counselor had alread
achne\.'ed a high degree of professional success? Would the counselor be morz
effective if the client were told that this counselor had had great success with
problems similar to his own?

' Arnold Lazarus tells of the remarkable success he had in counseling a juve-
nile delinquent referred by the court, a young man who was hostile andjcon-
temptuous of all Lazarus’ attempts to establish a warm and understanding
.relatxonship. Progress began after a series of events provoked a fist fight dur%
ing which Lazarus modestly claims he luckily landed a telling blow v’vhich
tl?rew the youth against a file cabinet, drawing blood, and temporarily stunnin
anm. The first words spoken by the young delinquent after this encounter Werc;g
.S:fy you throw a mighty right for a pen-pusher.” This demonstration of pugi.’
listic competency established Lazarus as a person highly valued by that young-
ster, and made possible a radical transformation in this young man's be{mvio%
Thus, thefe may be more than one way to establish a helping relationship ‘
' Tndustrl.al concerns employ people competent in unrelated but prestig.eful
fields to give testimonials about their products; religious organizations emplo
successful athletes to spread the word among adolescents who respect athfl)etiz
success more than theology; and so it seems conceivable that counselors known
for success in areas respected by their clients may be more effective than those
of e.qual ability who are not known for these supetficially irrelevant compe-
tj‘pcncs. Research on this issue could affect the way counselors are introduced[ to
:telli:t: and the extent to which counselors reveal information about them-

Though it may grate on the sensitivity of some humble counselors, it may be
worth asking whether some outward displays of prestige may not e;mlxanceythe
counselor'sl effectiveness. The clients of other professions seem impressed by
cfmtw»ard dx-spla‘ys of [?rosperity, such as thick carpets on the floor, expensive
‘}Jrnx(ure, spacious office and reception rooms with gracious secretaries. Profes-

:ll?gal ticsgrecs, dlpl-omas.and certificates displayed on the wall suggest to the
nt that the counselor is not one who arrived at his position without gaini
the respect of some relevant groups. o
. xrz?f;sll ;trzlere z:z (s]t.xl.l other ways of establishing the counselor as an effective
et attge. : m.onal ways could be profitably explored. We have made
il eﬁediv:mg to Kmvestlgate some factors which might affect the coun-
e ne\:s ‘( - rux.nboltz, Varenl?orst and Thoresen, in press). How-
Pres;i = y was confined to experimentally manipulating the apparent

ge and competency only of a model counselor presented on a video tape.




198 The Assessment of Counseling Outcomes

No effect was apparent on students observing the tape. However, the effect of
different competency levels and prestige levels of the client's own counsclor
could be a profitable area of investigation.

II. Learning the Skills of Building Human Relationships

One fundamental problem presented by a large number of clients concerns
their ineffectiveness at developing friendships and warm human relationships
of mutual trust. A traditional counselor approach to this problem has been to
establish the counsclor as the client’s friend. 1f done successfully, the client is
able to confide to the counselor things about himself that he is unable to com-
municate to any other human being. The counselor becomes an extremely
important person in this client’s life, and undoubtedly the experience of being
so important to a client is extremely reinforcing to many counselors.

But the fundamental question is whether having such a relationship with a
counselor really enables the client to learn the skills needed in developing sound
human relationships with other people. If the counselor is not careful, the
client may learn nothing about cstablishing solid relationships with other peo-
ple. Worse than that, he may learn some patterns of behavior that actually
prevent him from establishing such relationships: (1) He may learn that the
way to establish a good relationship is to do all the talking, expecting the other
person to do all the listening; (2) He may learn that his own personal prob-
lems are of overwhelming intercst to other people while other people's prob-
lems do not seem worthy of discussion; (3) He may learn to talk about his
own personal feelings without ever taking any constructive action to do any-
thing about them; (4) If he does adopt the counselor as a model, he may think
that the only way to help other people is to listen empathically to their prob-

lems. Tt is highly likely that all of these patterns of behavior, if transferred to
his relationships with other people, may actually impede the establishment of
sound relationships with other people.

We need to find out the skills and behaviors which enable human beings to
establish close and satisfying relationships with each other. Then we need to
discover ways to teach our clients to evidence these skills and behavior patterns
so that they themselves can enjoy the satisfaction that comes with having a
really good friend. Establishing such a relationship with the counsclor himself
could possibly facilitate this learning if handled properly, but such a relation-
ship by itself should not be considered a desirable outcome or necessarily the
only or best way that such skills can be learned. We need to examine much
more clearly the ways in which solid friendships are developed, and we must

take pains to teach clients how to develop solid relationships so that there is a
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mutual giving an.d receiving and not the one-sided relationship that so fre-
quently develops in the traditional counscling interview.

III. More Effective Procedures for Helping Members
of Specific Subpopulations

It appears that counselors arc remarkably ineffective in dealing with certain
subpopulations with whom society expects us to have some positive cffect. The
subpopulation known as "the culturally disadvantaged” secms remarkabl' im-
mune to the traditional approaches employed by middle class counselors yThe
Education and Training Committee of Division 17 has been invcstigatin‘ thi
Rroblcm and has recommended that counseling psychologists give their ftten?
tion to some of the rescarch problems involved in working more effectivel
v?'uh the culturally disadvantaged. An excellent article by Calia (1966) out)-’
lines some of the problems and some possible approaches to them.

Another subpopulation for which we seem ill-prepared consists of elemen-
tary school pupils. In a session of Congress, the establishment of the child
flevelopmen.t specialist was proposed. While the bill failed its mere existence
1s some testtmony to the fact that whatever it is that counselors attcmp't ;o do
they-apparently are not doing it very well in the elementary school. It is c uité
possible that the behavior changes for which counselors work at thé seconi]a
school level are totally inappropriate at the elementary school level Rcsearcr}):
efforts need to establish the type of behavior change problems prc:scnt:ed b
elernf-lxtary school age pupils, and to investigate appropriate procc;iures fo}r,
helping the children overcome these problems. Additional investigation is
nccded.to determine teaching procedures, curriculum innovations, as well as
:oiuns'chng tech.niques which will enable these youngsters to unlear;l their mal-
t;;[;t:nevizl::;?lrt'patterns and relearn more appropriate ways of coping with

IV. Extrapolating from Research in Other Disciplines

" Rli??sz{l?le benefits seem .pcrssi.ble by integrating counseling research with
¢ basic rnsea‘rch of other disciplines. Goldstein (1966) has suggested some
{;ossnl)hl-: w_a)is in which social psychology can be applied to research in counsel-
ofgt }?:(c xpsyc‘hothcrapy. Some of the research which shows that the expectancy
ol ie:fmente.l;l and the expectancy of the subject may be related to actual
i ]. x consi e.rable- relevance to counseling, Ways in which both coun-
tand client expectancies can be modified could be experimentally investi-
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gated. Goldstein suggests other possible analogous research problems stemming
from social psychology research on role compatibility, interpersonal attraction,
authoritarianism, cognitive dissonance, and convergence.

Another constructive possibility is the suggestion of Zytowski (1966) for
the use of therapy analogs. He suggests that many practical problems, not
readily solved in the actual counseling situation, could be investigated by sct-
ting up experimental analogs in the laboratory. He reviews the evidence on a
number of attempts to simulate counseling in laboratory situations. For exam-
ple, instead of working with clients with real problems of anxiety, it may be
possible to induce artificially some temporary stress (say by making false and
negative Rorschach interpretations to clients) and then experimentally investi-
gate the ways of relieving such temporary anxiety. Such laboratory investiga-
tions may be fruitful in investigating ways to reduce hostility and guilt, and to
increase persistence, frustration tolerance, cooperative behavior, and various
opinion, attitude and value changes.

V. Building a Library of Effective Models

Many client problems are due to behavior deficits. The client simply has not
learned some of the behavior patterns necessary for coping with his particular
problem. Some of our research has shown that though tape-recorded models
may be very effective at stimulating learning activities for some clients, they
are not equally effective with all clients. For example, a tape recording which
promoted the carcer exploration of high school boys proved ineffective for
high school girls. Another video tape proved effective for the girls. Counselors
could increase their effectiveness if they possessed a library of models designed
to help various types of students learn various kinds of behavior. Extensive
research would be needed to develop and test these models.

The job of building such a library would require the efforts of many persons
over a long period of time. Research would be needed to establish that each
model was effective in helping a particular group of students learn a particular
pattern of behavior. The end result of many such rescarches would be to arm
counselors across the country with a library of effective learning aids. Problems
involyed with matching clients and models would pose additional problems for

research,

VI. Improving the Career Decision Process

The one area where counselors are reputed to have unchallenged competency
is in the area of helping clients investigate feasible alternatives. Many clients
are unable to make realistic decisions because they have no occupational infor-
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mation that seems relevant to them. Much of the traditional occupational liter-

ature is difficult reading, and many of the answers are to questions students

never ask. One attempt to solve this problem is to provide simulated occupa-
tional problem-solving kits (Krumboltz and Sheppard, 1966). These kits
enable high school students to engage in the problem-solving activities of vari-
ous types of occupations. The problems are deliberately designed to be easy, but
still realistic, so that students can solve the problems and have the feeling of
success at working at a given occupation. Hopefully, students who experience
these problem-solving kits will be intrigued by their experience and eager to
learn more about the occupation they have experienced. Innumerable research
questions arise from this kind of a project. What is the effect of the difficulty
level of the problems that are posed ? How does the difficulty level interact with
the ability level of the students? How should the determination be made as to
which particular occupational kit should be used with which students? Ts it
really advantageous for students to take the kit that they request, or to take a
kit in an area in which they have had no experience? How many kits provide
the optimum effect ? These are some of the questions on which we are working
now and for which we hope to provide some tentative answers in the near
future.
. Occupational simulation is just one way to encourage the exploration that
is necessary for students to make realistic choices. Other ways need to be de-
vised and tested to encourage students to explore their own future possibilities.

As the result of the work of a competent counselor, clients ought to be bet-
ter able to engage in the total decision making process. We have considered a
few of the questions involved in the first two steps of the decision making
process: posing relevant alternatives, and investigating information about these
alternatives. Other steps in the decision making process include estimating the
probability of success in each alternative, relating personal values to each
course of action, deliberating and weighing all the factors which must be con-
sfdered in eliminating the least favorable courses of action, formulating 2 tenta-
tive final plan of action, and then generalizing this entire decision making
process to future problems.

For each of these steps in the decision making process we must ask: How
can the counselor best help the student?

. ﬂow shall the counselor most effectively help students estimate their proba-
bilities of success in various alternatives that they have considered? The Palo
f\lto sc!'xools, under the leadership of H. B. Gelatt, have developed programmed

experience tables” which enable high school students to estimate their proba-
bility of being accepted into different kinds of colleges on the basis of their
grade point average to date. The approach appears to be effective in giving stu-
dents a realistic idea of their chances for being admitted to each school. Much







Discussion

Robert Callis

In the introduction Krumboltz says (paraphrased) that a criterion for re-

search should be the difference it makes in our practice of counseling, taking

the dental model as an example. But I have concerns about this kind of crite-

rion. Must it always be immediately obvious that a particular proposed piece

of research has some observable or inferable impact upon practice? To take his
own example of the veteran versus the non-veteran study (or nonstudy), some-
one else might have said that it has possibilities. When you break into the life

span of a group of individuals and interrupt the continuous flow of their edu-

cation, you have a chance to get some idea of the impact of interruption on
education. You could have one group that has had continuous education, and

another group which has had their formal education interrupted with some other

experiences. We do not know very much about this problem. Within the coun-
selor education field are those who require interruption between a Bachelor's
degree and entry into graduate study. There are others in the counselor educa-
tion field who require direct entry into graduate study after having received the
Bachelor's degree. This is a rather far reaching question of continuous educa-
tion versus interrupted education. And yet with Krumboltz's impact on practice
theory, this problem might not be considered worthy of study. In summary,
whether research results would be obviously applicable in practice may pose a
too serious limitation on the reasearch which we undertake as a profession.
I would like to comment on several of the propositions for research:

204

Future Directions for Counseling Research 205

Proposition I: Counseling Research Should Be Designed to
Discover Improved Ways of Helping Clients Prevent or
Learn to Solve Their Own Problems

The level of abstraction is very difficult to grasp and convert into behavior,
to make meaningful operationally. While Krumboltz does make it more ex-
plicit in his discussion, the proposition taken out of context is sort of like the
“for home and agin’ sin" statements. There is a gap between the proposition
itself and the implementation or design of a piece of research.

The paper accurately points to the prevalence in the literature of what might
be called incomplete experiments; where one part of the design is carefully
specified, such as the outcome criteria, without any further specification of the
differences between the experimental and the control group, or what type of
counseling was employed.

There are other experiments which have a rather intensive analysis and
specification of the counseling process, but inadequate description of the out-
come measures. Either one of these leads to inadequate data on which to base
conclusions.

Proposition II: Counseling Research Should Be Designed So
That Different Possible Outcomes Lead to Different Coun-
seling Practices

Where Krumboltz says, “the rational of MacQuiddy’s study is based upon
Festinger’s theory,” he implies that the study was dependent upon Festinger’s
theory. I recall a comment by L. L. Thurstone that nature is immune to
our theories, that our theories have no impact on nature, and that nature
continues on its merry way, in spite of our feeble, or valiant, or astute
efforts to explain nature. The implication is, though not directly stated, that
an experiment ought to be based upon, and dependent upon, a theory. Mac-
Quiddy’s findings could have stood just as well without the comment that these
were based upon Festinger's theory, because the findings of the experiment
were independent of the theory. It really does not make any difference to
MacQuiddy's design, or to MacQuiddy's findings, if they happened to be re-
lated by someone to one theory, and by someone else to another theory. Tt is
irrelevant to the operational definition and conduct of the experiment, once it
1s conceived.

Proposition III: Qutcome Criteria of Counseling Research
Should Be Tailored to the Behavior Changes Desired by
the Client and Counselors Involved

The important aspect is not embodied in the wording of the proposition,
but where he talks of the appropriatencss of the criteria for each client. He







Discussion

Charles B. Truax

Krumboltz's presentation is a clear recognition of the inadequacies of much
of past and current research in the field of counseling. It is also an awareness
of our current lack of effectiveness in practice, in training, and in research.

More specifically, the recognition that much of the so-called counsel.ing
research is irrelevant to the process and outcome of effective practice, is a
first step toward remedying present lacks. While some might wish to disagree
with him, my own review of the available evidence dealing with counseling and
psychotherapy would suggest that less than one out of one hundred published
articles in the fields of counseling and psychotherapy actually do contain infor-
mation that makes a difference. If journal editors or doctoral dissertation com-
mittees were to actually use the test of relevancy as a basis for accepting con-
tributions, the field might have to read less to learn more.

Those familiar with our field of research must recognize that the frequent
use of the counsclor as a dependent variable, and of so-called “process™ re-
search has been mainly dictated by its cheapness. It is expensive both in money
and in time to do competent outcome research. Especially since our research
centers and universities are so often separated geographically and administra-
tively from the field of practice and service, it is very difficult, time consuming,
and costly to gather data from effective and ineffective practitioners ina
variety of settings. It seems to me that it is this reality, not a matter of interf-
tion, that results so frequently in meaningless research. Coupled with thi§ is
the general rule of academicia that deans and administrators count publlcs.,-
tions, not the frequency of meaningful research: thus a bright investigator 1s
reinforced or “shaped’” toward socially meaningless but scientifically rigorous
small bits of research.
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How does Krumboltz envision competent outcome research? While he
does argue for the necessity of solid outcome criteria that are tailored to the
goals of counseling, he claims that it is "impossible to apply a single criteria
to evaluate counseling.” However, his alternative is to tie the outcome mea-
surement to the expressed goals of the client and counselor. Specifically, he
rejects such socially meaningful criteria as grade point averages, monetary earn-
ings, and work productivity or competence. The approach we have been using
for several years now (Truax, 1963; Truax and Wargo, 1966; Truax and
Carkhuff, 1967) is to use multiple measures or outcome. We believe it would
be very difficult to argue against counseling benefit if groups of clients showed
average improvements across a variety of socially-valued measures, and equally
impossible to argue against the harm of counseling if groups of clients showed
average deterioration on the same measures.

Grade point average is certainly a socially meaningful measure, and, there-
fore, an outcome that is meaningful or should be meaningful to any client.
We (Dickenson and Truax, 1966) have not found that it was unrealistic to
expect change in underachievement or grade point average (underachievement
being the discrepancy between predicted grade point average using entrance
examination scores and the obtained grade point average of a given student).
In fact, if grade point average was unaffected by counseling, then society may
not wish to pay the price of a procedure that leads only to changes in self-
concepts without changes in socially valued behaviors. This is not to argue
that grade point average is an ultimate criterion, but it is to argue that it is a
fundamentally important criterion for any student just as earned income and
work productivity is an essential ingredient of happiness for adult members
of society. In our own research efforts over the past ten years (Truax, 1966;
Truax and Carkhuff, 1967), we have found that hard and fast socially valued
measures, such as grade point and time out of hospital, are more likely to give
positive findings in research than psychological test measures.

When Krumboltz speaks of attempting only to measure the “first steps
toward outcome” he is really speaking apologist nonsense and abandoning the
possibility of finding counseling procedures whose outcome is meaningful to
society and thus to the individual. If, for example, his work on “career explo-
fatory behavior™ has nothing at all to do with grade point averages, earning
power, the satisfaction of employers and peers in his work performance, his
objective work productivity, then we must conclude that “career exploratory
behavior” is not relevant to the practice of counseling. It has no socially mean-
ingful outcome and therefore has nothing more than illusory private meaning
to a given counselor or client. In this, as with his work on the "occupational
problem solving kits,” he should perhaps follow his own advice and concen-
trate immediately on outcome research: that is the first step, not the last step.
A great deal of valuable and creative energy may be spent before even asking
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whether or not it is 2 waste of time: does it make a difference, does it have a
socially meaningful effect upon future behavior of the client?

Much of Krumboltz's presentation is a plea for innovation in counseling
procedures. Let us hope that such innovation will be tied to careful outcome
measurement rather than simply being promoted on the basis of its logical
or even "gimmicky” appeal. The use of conditioning, desensitization and
modeling criteria, thus the suggestion that counselors use testimonials to pro-
vide them with more prestige in the eyes of clients, has actually been sup-
ported by the Bergin study (1962). We also know that such procedures as
vicarious therapy pre-training and role induction interviews tend to have
significant positive effects on outcome by structuring expectancies and roles.
As to his private speculations in the other specific areas he deals with: they
are simply speculations that when translated into practice may result in client
benefit or may result in significant client harm. When we do not know, we
should be most cautious both for ourselves and others in encouraging such
innovations.

Our own research does not suggest that counseling is necessarily ineffective
with the culturally disadvantaged or with different age groups. We find instead
that some counsclors do provide low levels of counseling relationships to
certain groups of clients whom they are prejudiced against and therefore have
poor outcomes. We also find that when selected counselors provide high levels
of therapeutic counseling (in specific, accurate empathy and non-possessive
warmth) then counseling with the culturally disadvantaged proves significantly
effective (Truax, Wargo and Silber, 1966).

His recognition that the prevention of psychological and behavioral mal-
adjustments is intimately connected with their amelioration and therefore of
vital concern to the field of counseling is to be commended. It remains true
that the more we know about how to help people, then the more we also know
about how to hurt people. That is, using the same tools and knowledge gained

from understanding the helping process, we can identify and intervene in
situations that lead to the maladaptive behavior in the first place.

There are three areas not dealt with specifically by Krumboltz that seem
central to the improvement of counseling effectiveness. The first deals with

research strategy.

The article by Kiesler (1966) on "Myths" of therapy research has been

quoted here as if it were a contribution to clarity and rigorous thinking in
research. It is not. Instead it is an apologist contribution to confusion. It at-

tempts to excuse the null evidence concerning the efficacy of psychotherapy
and counseling by claiming that such evidence is itself invalid. Specifically, he
argues that such research naively assumes uniformity of patient and therapist.
He further argues that patients do not show “spontaneous remission,” and
certainly not much in any case. This later point is absurd: it ignores a moun-

melrlt that they receive. It is I
Patient to his readiness to improve do so
other form of treatment, or no treatment,

will effective counselin
' g add 10 (or subtract from) the d
the given type of client would otherwise show?") is i the
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tain of evidence from “'control” groups in psychotherapy and counselj
research, and a very large body of evidence dealing with client change i pre.
mature'thempy terminators. The evidence actually tends to stron Ig sm o
the estimates of expected spontaneous remission by Eysenck (§J6OUPPO:
Le"lt.t (1957). Kiesler's first point concerning the patient (or dient) i
fo.rmnty gsumptiorx is the epitome of apologist arguments. A re uircml :ml;
client uniformity has never been applied to traditional psycholo i?al or | -
r'csearch.: the potency of research findings in, for example, the ﬁegld of leauu'mm
lies precnsc{y in the fact that classical and operant conditic;ning roceduremmg,
duce behavior change ( learning) in almost all intact human be?n s—f : Pl::.
mentallx retarded to the Ph.D. In fact, exact client uniformity is iot rc‘"'lbtl ?
even a s.mgle human being changes from moment to momen}; z;nd daPOtSSlde.
on a variety of important dimensions. To contribute to practice reseatdf }(1) lac)i,
:;);us ovr:/ ;ﬁera;;eutic dimensions that produce significant phys’iological ;u::an
€. While almost any therapeutic dimension may not apply to ext
groups, to be of practical significance a therapeutic dj Sion st el o
a .large segment. of the needful population. Tlileetzcwc:j;n:eo?it:: Sitn:PPlY 'to
:;:gcforcemenlt if, on the average, reinforcement had no effects on humaixrses;L::
I some circumstances (wi j i ity) i e
forne g of o m:;o f::zk’l subject uniformity) it was shown to change
Tl.l(‘: second area also deals with research strategy, and is somewhat rel
to Kiesler's attempt to argue away spontaneous imp;ovement B
4 SII; ::[:n; iv::ys it vlvould seem that thc: cnergy invested in outcome research
o ,ngefctetc ;]'It has become quite clear (Truax and Carkhuff, 1967)
B Showt)no Lﬁh: tes that some patients tend to show improvement while
it nge zfqd still others show deterioration—regardless of
rsmen, such s counslng, 5 did 1t s eny o AP
and negative experiences in d;;ily livi:g v(:'etareer;Et il i
g . A Pt to assume that any ch
;-: ;1:;’ t:'; tthr:ttr}r:::t. Alns;ead, it wou‘ld be more useful to measure thm/J::ﬁ:
ety fnmp y therapeutic outcome. This can be done in relatively
K : s e’fir]ed adm.lm!?er of studnes. aimed at predicting client improve-
B y:de de individual predictors. Tn studies where these same
- S,'mual;seﬂ in contrc?l groups “f)t receiving counseling, the results
lkely o . These p'redxctors then identify the kind of clients who are
Prove (or deteriorate or show no change) regardless of the treat-
kely that the same factors that contribute in the
whether he recejves counseling, some
Research criteria should ask the very different question of “to what extent
of improvement
This is the appropriate one
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to ask in identifying critetion fot therapeutic benefit in counseling reseastil Moreover, it is not only possible but probable that a student entering coun-
This will allow us to predict which patients will profir most from counsel seling training today will reccive his training and even his Ph.D,, &9 on o
The: persorn whe ‘will ‘actually profit mest from ‘counseling pay- fmprav be certified or licensed in his state, be hired, promoted, and even be endorsed
least or the most. For some time, researchers have asked this same kind by passing board examinations without anyone along the way requiring that
question in terms of evaluating underachievement rather than simply the he Pdeufe evidence of his average positive or negative effects on the all too
score or grade point average. We can use the same procedures in counseli human client. It is a rare or almost non-existent employer (school system
research to establish a measure of benefi. university) that cven bothers to keep records of the individual positive anci

To approximate an answer to the question, “what kinds of clients negative effects of a counselor on his unfortunate clients. I have never heard
profit most (and least) from counseling?” we simply have to estimate of a company that failed to keep sales records on its salesmen, If we were to
degree of predicted improvement (or deterioration) and subtract that from keep such records, even poor ones, through selection and retraining it would
the “observed”” change with (and without) therapeutic intervention. be probable that we could at least double our current effectiveness in counsel-

Our own procedure has been to take the best predictors based on psychologi ing practice.
measures prior to counseling, compute the degree of expected improvem The evaluation and measurement of positive and negative effects upon
on each of these measures, then average these, and finally to subtract clients is indeed imperfect, but T for one cannot believe that it is any more
“average predicted improvement” from the actual observed improvement. fraught with difficulty and error than the more typical evaluation of intellectual

prowess and the speculation about the amount of information that a student has
Iearged. Moreover, if this information were routinely kept by schools, uni-
versities, counseling centers, and clinics, then the job for the researcher would
be enormously simplified, and we could begin to seriously discover the ante-
c.:edents and processes associated with therapeutic counseling and psychonox-
ious counseling.

Since we know that counseling, on the average, is not more effective than
0o counseling, that some counselors and indeed some clinics, counseling cen-
ter:s, and other units are therapeutic, while other counselors, clinics, and coun-
seling centers are in fact, on the average, harmful, the field of counseling itself
has an ethical responsibility in the identification of participants and ingredi-
ents in therapeutic versus psychonoxious counseling.

uses some such estimated measure of “benefit,” studies aimed at predicting
therapeutic response (for the practical purpose of selecting clients most likely
to benefit from counseling), studies dealing with therapists, contextual, and sit;
uational variables will be fraught with contamination. It might be pointed out
that this proposed measure of “'therapeutic benefit” is uncontaminated by "spon:
taneous improvement” since the expected improvement is already subtracted.
With such a measure, we might find that some variables related to counseli
outcomes in the past were artifacts of our measurement, and were simply related
to expected improvement and not to actual counseling benefit.

As things now stand, we do in fact have considerably more information
about effective counseling procedures than is being currently translated into:

Carkhuff, 1967). A central problem for the field of counseling is to iden
the most effective procedures for translating research knowledge into effective
training programs that demonstrably enhance the effectiveness of counseling
in practice.

It is a sad reflection on the field of counseling that there is no demonstrable
evidence that counselors being produced today are any more effective than the
counselors produced ten or even twenty years ago. The bulk of training in coun=
seling is obviously irrelevant to practice, and is made up of highly speculati
pieces of “information.” Only a small handful of training programs have even
been concerned with their effectiveness. Of these, an even smaller number have
demonstrated their effectiveness in changing the counseling trainees’ behaviof,
much less his effectiveness in practice. Thus, we continue to produce a mass
of counselors who, on the average, do not benefit clients.

REFERENCES

Bergin, A. “The 'eﬁect of dissonant persuasive communication upon changes in
- ka self-referring attitude,” Journal of Personality, 30 (1962), 423-438.
Ickenson, W. A. and C. B. Truax. "Group counseling with college under-
ach:evers.: Comparisons with a group and relationshi p to empathy, warmth
;1:; genuineness,” Personnel and Guidance Journal, November 1966, 243-

Eysenck, H. ], ed. Behavior Therapy and the Neuroses. New York: Pergamon
Press, Inc., 1960.












220 Task Group Reports

Similarly, Sprimhali's concern with the adequacy of the various commonly
employed “'control group’” designs scems to be well-founded. Clearly, the fact
that the experimental and control groups are matched in regard to given varia-.
bles, sex ratio, 1Q, age, does not justify the all too frequent claim that these
factors did not have any effect on whatever differences are found between the
two groups on the outcome measures. It does not mean that the counseling
procedure in question is appropriate for the whole population of which the
experimental and control groups were samples. For it may well be that it was
the improvement of only a relatively small subgroup within the experimental
group, a subgroup with certain peculiar (IQ, sex, socioemonomic) characteris-
tics, which distinguished it from the control group. Nevertheless, this caveat

does not entirely vitiate the matched groups design as one to assess whether

the treatment in question has any effects or not. Rather, it bespeaks a more.

rigorous analysis of the results.

A further objection to the utility of control groups is the evidence that its
members so frequently seck help elsewhere (Gurin, Veroff and Feld, 1960).
Thus, they are not appropriately considered to be 'no-treatment groups.”
Nevertheless, a comparison between the fates of such groups is not without
value. It provides important information concerning the contribution which
counseling can make to the lives of various types of clients beyond those made
by resources otherwise available to clients. If, indeed, the reason that so few
studies have been able to demonstrate significant differences between the out-
comes of counseled and non-counseled groups is that therapeutic effects are
assessed by the criterion tests (Barron and Leary, 1955; Goldstein, 1960)
or of interaction with nonprofessionals (Bergin, 1963), then the social sig-
nificance of counseling becomes problematic.

It is interesting to note that none of the speakers concerned with client
selection concerned himself with self-selection on the part of the client. While
this approach is, admittedly, of little use in deciding which among those who
apply for counseling should be accepted for treatment, it speaks more directly
to the problem of matching clients with specific counselors. The necessity of
pairing specific clients with particular counselors is generally recognized ofl
the grounds that a certain minimal degree of positive feeling for the counselor
is necessary for counseling to proceed optimally. In part, this positive feeling
is one of the levers which the counselor can use to effect behavior change. For
instance, the “uhuh” of a counselor for whom the client has some respect
and /or liking is apparently a more potent reinforcer than the same response
made by a counselor to whom the client is Jess favorably disposed (Sapolsky,
1965; Back, 1951).

Perhaps, then, a procedure that allows clients to select the counselor with
whom he will work from those available would bave desirable results. It is,
of course, essential that provision be made to acquaint potential clients with
the nature of the various options (counsclors) available to them. In the public
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school, this might be accomplished by arranging for students to meet with
each of the available counselors for several brief interviews throughout the
school year. Although the subject of these interviews might be quite mundane
they might well serve as useful introductions to the kind of interaction thaé
the student might expect to take place between each of the counselors and
himself. In college and university settings, prospective clients might be allowed
to listen to a sound tape of the available counselors introducing themselves and
their divers approaches to counseling. He might then pursue further those
Wth.h are most appealing to him by means of other tapes presenting their
specific assumptions, interests, ploys, and objectives in greater detail. These
additional tapes might also contain hints as to how the client is to “play the
game.” That is, examples of desirable client behavior could be displayed. The
client would then select the counselor whose services seemed most relevant
to him.

A number of positive consequences might well be anticipated. In the first
pl.ace, much of the ambiguity of the early stages of the process would be
e'liminated. And, perhaps as a result, the high mortality rate of the "'negotia-
tion period” (Blocher) would be reduced considerably. In the second place
the fact that it is the client himself who chooses which counselor he will se(;
and, accordingly, what method he will encounter is significant. For there is
a gri)wing body of evidence that the "choice” of and the “commitment” to a
particillar course of therapy are closely related to a reduction of “resistive
behavior” within it (Goldstein, Heller, and Sechrest, 1966). Third, the “pre-
treatment’’ tape sessions may, indeed, be therapeutic in themselves. That im-
portani therapeutic gains can be made by such relatively impersonal means is
becor.n.mg evident, Rogers’ (1957) insistence on his "necessary and sufficient
coriditions” notwithstanding (Schwitzgebel and Kolb, 1964 ; Krumboltz, 1966;
l"hill'ips and Wiener, 1966; Goldstein, Heller, and Sechrest, 1966). indeed’
it might well be the treatment of choice in certain cases, not only because i;
produces similar results without the expenditure of staff resources, but because
as Goldstein et al. (1966) suggest, the relationship with current practices’
foster may well be irrelevant to, or an impediment to, the acquisition of im-
portant material. Finally, the number of clients for whom counseling is pres-
e.ntly of little use, since they are unwilling or unable to cooperate at that
time seen by counselors, would probably be reduced. For instance, those who
?pect and/oi demand a magic solution to be proffered them woulc] be quickly
d;iflcl;lézedtow:]t:;:t encrc.)a.ching_upon the time that could more profitably be

: promising §licnts. Perhaps of greater importance, such a

f;:cssx;l 1;nlirg:1tt :veli be_ mor; 'llkﬁly' to make a later entrance into counseling,
ial re i i

e nroile::;o:fofa Ci::'could be made on an impersonal basis, reentry

. It was suggested that the knowledge for making meaningful prognostica-

tions in regard to the fate of clients in counseling and for matching clients
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with counselors to maximize the possibility of a positive outcome already
exists. That is, it was maintained that the experienced counselor is indeed able
to interview clients and assign them to those counselors on his staff who are
actually most likely to be of service to him.

Such a suggestion evokes skepticism, given the failure of “experienced and
certified clinicians” to perform with any distinction on “person perception”
or "behavior anticipation” tasks (Sarbin, Taft, and Bailey, 1960; Allen,
1964). Nonetheless, it is clear that such an assumption underlies much of
our practice, and should, as a result, be submitted to empirical test. For in-
stance, a study of the following kind might be conducted:

The director of guidance for a school or the head of a college counseling
center would interview clients at intake. He would then specify which of
available staff members would most likely be of the greatest assistance to
cach and estimate the probable outcome of counscling. Some of the clients
would be assigned to the counselor thus specified, while others would be
assigned to different counselors on a random basis. Success would be deter-
mined in this case by means of goals set by the counsclor to whom the client
in question was entrusted, as a result of his initial interview with the client.
It would, of course, be necessary to control for the level of aspiration of the
individual counselors. Otherwise, some counselors might appear to be very
successful simply because the goals they set for their clients and themselves
were extremely low ones, while others might seem to be regularly quite un-
successful as a result of setting their goals so high.

After a given number of interviews or at the end of a given interval, an
external panel of judges would rate cach client in terms of the degree to
which his behavior seemed to approximate that which the counselor had
indicated as a goal. The success of the two groups, that assigned according to
the insights of the experienced clinician and that assigned by chance, could
then be compared.

The foregoing study brings to mind several important issues surrounding
research in the field. First, it is clear that practice rests almost entirely on such
invalidated assertions as that which the present design would investigate.
Second, large scale studies of these assertions are difficult to do. For instance,
the prosecution of this research would be fraught with complications due, in
large part, to the predominantly service orientation of most agencies. Many
of them would, as a result, be reticent to assign clients on a random basis
when their subjective opinion was that a specific counselor would have the
greatest chance of success with a given client. That is, the “service’” emphasis
militates, paradoxically, for the rather rigid adherence to invalidated practices
and against careful evaluations of their utility. Third and last, it is again evi-
dent how dependent research in virtually all areas of counseling is upon
solid measures of outcome, No matter how ingenious one's selection method-
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ology may be or how elaborate the design, research on the selection of clients
can be no stronger than the criterion measures of outcome.

Selection of Counselors

There seems to be some significant interaction between the counselor's ap-
proach, his personality and outcome. One aspect of this is that some students
appear to choose the training program which suits their personalities best.
However, the effect of this selection is variable. For it appears that students’
judgments are often based on inadequate conceptions of what a given program
stands for. That is, students may either seek out or avoid programs which are
associated with leading names in one school of counseling or another. But
given the students” lack of insight into the approach and also the fact that
programs may be much broader than the predilections of a single faculty
member, self-selection may be considered a process with a large variety of
results.

Moreover, even the approach preferred by an experienced counselor does
not appear to be the one best suited to his personality in terms of outcome.
In Forgy and Black's (1954) study, one of the three counselors they employed
was more successful with a method with which he had little sympathy than
with that to which he was committed. His two colleagues produced better
results by means of the latter procedure. Another example is provided by
Paul (1966). Insight therapists of various persuasions employed their cus-
tomary procedures with a group of anxious students and a desensitization
procedure in which they were trained briefly with a similar group. The results
were overwhelmingly in favor of the desensitization procedures. Thus, there
is evidence that ncither the prospective students' bias nor his theoretical predi-
lections which are acquired through training are reliable guides to the most
effective use of himself in counseling.

The projective studies reported by Sprinthall and Mosher (this conference)
are subjcct to the criticism that the use of projective techniques is so laborious
fmd time-consuming that it is impractical. However, if the Rorschach, for
instance, works as well as suggested, then although it requires a relatively
large amount of time to administer and to interpret, it would nonctheless be
an extremely profitable procedure to employ on a routine basis. The time in-
vested in it would be repaid by reducing the number of students whose work
causes counselor educators so much concern and absorbs so much of their
time and effort.

A more cogent criticism of this work might be directed at the criteria of
success as a counselor trainee employed. Supervisors’ judgments are a doubtful
Criterion given the dearth of information generally available concerning
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the supervisors” own efficacy cither as a counselor or as a predictor of human
behavior. A more promising approach would depend upon the development
of a better taxonomy of client behavior. Given such a taxonomy, counselor
trainees could be ranked in terms of their success in eliciting various types of
client behavior and in reducing certain others.

It might be objected that the belief that such a taxonomy is possible rests
upon the assumption that desirable outcomes can, indeed, be specified. The
behaviorist position is that one can be specific about goals in terms of which
the success or failure of counseling can be assessed. This involves working
out with the client what it is that the client wants to accomplish. This goal
is stated not in abstract terms, such as dependency reaction, but in terms
of specific behaviors which the client wishes to modify. Krumboltz offers the

following example:

I've had a client who had a problem that you could categorize as a
“dependency problem.” His problem was that his mother was at-
tempting to dominate him, and he was a man 24 years old and he was
reacting in a very childish way, He was rebelling; sending her nasty
letters and so on. We talked about this, and our problem became one
of saying, “"Well look. How would you want to react toward your
mother ? What would you like to be able to do when she makes these
ridiculous demands on you?"" He could then tell me what he would
like to do. And, as a result, we were able to rehearse it and I could
reinforce him right there as to alternative ways of reacting when his
mother came out to visit him. For example, he practiced, "I'm sorry
mother but I really don’t think I want to do that.” So that was the
goal for that particular counseling session. This was something we
could measure when it was accomplished. The client could report back
and say, "'T was able to do it.”

Furthermore, this position is that research ought to be testing the efficacy
of alternative ways of reaching the same counseling goal. The difficulty with
current investigations is that they have focused heavily on the process without
designating what it is that is to be accomplished. Indeed, the degree of con-

fusion is evident in the apparent endlessness of controversies over what is

an acceptable outcome of the counseling process. It appears, at times, that
counseling is a process in search of a consequence, a cause desperately seek-
ing an effect. Would it not be better to focus on objectives, stating clearly
what it is that is to be accomplished and then looking for the most effective
ways to accomplish it?

A somewhat contrasting view is that we already know a good deal about
what things can and should be done by counselors. For instance, the client
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needs to become relaxed. At least this is an article of many of the most popular
forms of counseling. However, it might be objected that there is too much
emphasis on becoming relaxed and that this emphasis is a source of the
high client defection rate to which Blocher's paper points. Is it, indeed,
that the client comes to have his behavior changed and instead gets relaxation?
It seems, at least, that a good deal of subtle salesmanship goes on in Blocher's
“negotiation period.” It would appear that in many cases the counselor at-
tempts to sell the client a goal different from that which brought him to
counseling. For example, not a few counselors are in the business of purveying
insight, and will apparently attempt to get the client to accept this as the
legitimate goal of their work in lieu of the change in behavior which the client
initially seeks, but which the counselor knows to be resistant to his efforts.

Consequently, the counselor’s job may be more appropriately defined as
programming the client’s efforts so that he will be able to reach his own
objectives more readily, rather than as the establishment of a comfortable atmos-
phere where insight can flourish. It then becomes clear that the establishment
of a series of reasonable sub-goals, each of which can be achieved with a
modicum of effort over a sharply circumscribed period of time, is a crucial part
of counseling which is frequently overlooked by those whose conceptions of
counseling are of the “relaxation” or “atmospheric” variety. By this means,
the client is regularly reinforced by indications of movement toward his initial
objective. That is, as he achieves each sub-goal, he is vouchsafed a (realistic
and meaningful) feeling that he is making progress, a feeling which he would
not have if he were allowed to focus exclusively on his ultimate goal or on
some clusive abstraction, such as "self-actualization,” or on the production of
“insights.” A lack of this sort of programming and a fixation with the ulti-
mate goal which appears so far off tends to make small ganis appear negligible,
and negates their potential reinforcement power. Indeed, the client’s objective
may look so distant to him that he despairs of ever achieving it, and since its
achievement is so problematic, the effort and the suffering which he puts into
counseling appears to be a poor investment.

It is clear that even though one talks about helping the client realize his
own goal, his determination of that goal is rarely, if ever, achieved inde-
pendently of the counselor’s influence. This influence may, however, be more
Sl{btle in some instances than in others, One point of view is that if the
client's goal is inappropriate, such as acting in a violent manner, the counselor
can be of service by helping the client get behind his feelings. For example,
?Vhy is it that he hates his mother so strongly? This view is in contrast to that
Just articulated. It might be said that the former approach is concerned with
coping behavior: the effort is to get the client to state a problem around which
coping behaviors can be programmed. The latter might be termed the “inside
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approach:”” "'T understand why I feel this way and when I do T don't feel so
strongly.”” However, for the proponents of the former approach, considerable
doubt exists as to whether insight into why he feels the way he does will help
at all.

Clearly, what is required is research which employs these different strategies
to obtain a specific, generally agreed-upon, behavioral objective. Once the
most effective approaches to a given objective are determined, attention can
be turned to the specification of the characteristics of the persons who are best
suited to the utilization of that approach. For instance, work is presently under
way at Stanford (Krumboltz) in regard to "modeling” as a mode of behavior
change to determine what sorts of “models” are most effective with different
kinds of people. Models are presented to a high school student as being very
popular, moderately popular, or unpopular, or as being successful, mediocre, or
unsuccessful (athletes, students) to assess the effects these dimensions have
on their influence, The findings indicate that it is far from a simple matter.
Indeed, a number of interactions are apparent in the data.

Clearly, then, even the adoption of a learning theory framework does not
make counseling a simple task which can be readily performed by anyone
who can master a somewhat involved but nonetheless highly routinized pro-
cedure. Even if our present level of knowledge would allow for a virtually
mechanical administration of reinforcements, the personal attributes of the
counselor retain their significance since they are obviously an important aspect
of the reinforcements themselves. For example, the “"uhuh™ of a person held
in high esteem has been shown to be more potent than the “uhuh” of some-
one less favorably regarded, or, to return to the Stanford studies, the example
of a high prestige person tends to be more compelling than that of a person
who is less prestigious. This fact provides researchers with other umportant
questions, for example, how best might a counselor go about enhancing his
standing with clients.2 Moreover, it has interesting implications for a number
of our current assumptions and practices. Take; for example, Farson’s (1954)
observation that counscling, as it is presently understood, demands that the
counselor assume a largely feminine role and the behavior of students is
shaped this way. Perhaps, if this factor guides selection to some extent, if
not initially on the part of training institutions, it may influence the character
of the people, particularly the men, who apply to counseling programs and
those who are ultimately graduated. The present discussion casts considerable
doubt on the strength of this position. It suggests that the forthright mascu-
linity of the counselor might have very desirable effects on a good many
clients.

2 Goldstein et al. (1966) confront this problem directly. They draw on the findings of
social psychology for possible ploys. The result is 2 number of plausible and rather excit-
ing suggestions which now require testing in the counseling situation.
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A broader issue is that of “premature closure.” Counseling programs tend
to accept and graduate people not greatly unlike the faculty more frequently
than they do those who are very dissimilar to them. The selection procedures
are frequently guided by the predominant theory in the institution, being either
directed at constructs drawn from it like "ego strength,” “positive self re-
gard,” or “nonpossessive warmth,”" or by abstractions from the faculty's assess-
ment of its own practice. A successful predictor, then, is one which provides
a basis for anticipating how likely an applicant is to adopt the procedures
which the faculty believes to be efficacious. But it is not at all clear that the
traditional modes of counseling are indeed the most effective routes to its
goals. Consequently, prevailing selection procedures may not be making any
beneficial contribution to the field. They may, in fact, be supplying it with
practitioners who resemble those presently practicing in a very ineffective way.

It would seem crucial, as a result, to anchor the selection of counselors (like
that of clients) firmly to outcome. The question is not how closely he resem-
bles the established counselor, or the counselor educator qua counselor; it is,
rather, how well his clients fare as judged in terms of their attainment of
certain behavioral objectives.

The selection and training of counselors may suffer, as well, from the
failure of counselor educators to discriminate among the divers demands made
of clementary, secondary, and university counsclors. Indeed, no little part of
the thinking in regard to the matter of counselor selection and education pro-
ceeds from the assumption that one or another of the various systems of psy-
chotherapy is the appropriate model for practice of counseling in any of the
foregoing settings. There is good reason to question this thesis. The tasks of
ic secondary school counselor and of the elementary school counselor, are,
in fact, quite different from those of the university counselor. To make the
?atter the touchstone for the selection, training, and graduation of the former
15 a doubtful practice. But it is clearly a prevalent one.

The situation is, of course, understandable, since counseling procedures have
been drawn wholesale from psychotherapy and there are few, if any, that are
endemic to it. There can be little doubt that schools expect something other
tl.ian psychotherapy from their counselors. Yet, if guidance is indeed a profes-
sion whose members are custodians of special knowledge and skill, it has an
obligation to go beyond obeisance to principals, superintendents, school boards
fllnd parents. Counselor training programs must not be, in Robinson’s phrase
servant schools.” Counselors have a moral obligation to exert as much inﬂuj
ence as they can to implement those procedures suggested by their training and

€xperience. Does this mean that counselors should stump for a role which
emphasizes the practice of psychotherapy? This would imply that the psycho-
therapist is the appropriate model for the school counselor, the present atti-
tudes of the educational and lay communities not withstanding.
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However, such a conclusion can be faulted on grounds other than public
reticence. It is questionable that, even were we to take the efficacy of traditional
procedures as an established fact, psychotherapy in its present form could
never meet the needs of the school or the community. Clearly, an approach
tailored to the unique demands of the educational setting and to the special
resources and opportunities for growth it provides is required. Fortunately,
new paradigms are beginning to appear. In many of these, the classroom
process itself becomes the vehicle of change, rather than sharply circumscribed
discussions in the counselor’s lair. Perhaps the counselor most capable of
helping teachers modify their classroom behavior to meet the needs of the
individual students is a different kind of a person from the one who is most
skillful in utilizing an insight approach. If this is the case, then the present pro-
cedures by which counselor educators tend to select and reward students who
are similar to themselves, (in most cases, counselors of the latter variety) are in
urgent need of overhaul in terms of the reconceptualization of the school
counselor’s role.

At present, however, students are selected and trained to apply a single
technique—insight, which is in the main poorly suited to the educational
milieu. That is, while insight may promote desirable changes in some instances,
there seem to be other strategies available in this environment which are more
promising. Take, for example, the nature of the curriculum, disciplinary
procedures, and classroom management techniques. These appear to be the
most direct routes to the objectives which counseling espouses; alas, perhaps
much more direct than the interview methods around which counselor training
revolves.

Qutcome

The question of assessing outcome imposed itself on all of the issues set
before the conference. It is unclear how meaningful work can be done in re-
gard to the selection of counselors or clients in the absence of solid criteria of
success in counseling. Obviously, each of these issues derives its importance
from the desire to maximize the possibilities for positive outcome. But so long
as the objectives of an enterprise cannot be clearly specified, one is at a loss
either to determine what kinds of people should engage in it, or precisely what
methods are most appropriate to it. A counselor, a client, or a counseling pro-
cedure can be deemed “'good” only in so far as it is clear what it is that they
are "'good” for.

Although counseling arose and flourished in response to a need, the desire

to remedy certain states of affairs, the question of assessing how successful it
has been in achieving those ends has proved to be a prickly one. So prickly is
it that many researchers have abandoned it for “process studies.” Strupp, for
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instance, avers that "more pressing matters must be dealt with first before we
can address oursclves meaningfully to the question of the effectiveness of psy-
chotherapy™ (1963). However, serious issue must be taken with this position.
The outcome question simply cannot be tabled in good conscience; neither can
it be put off on the tacit assumption that counseling is, of course, efficacious,
and that it is simply a matter of studying how it effects the changes it can be
relied upon to produce.

Nonetheless, the current emphasis on "process’” at the expense of more
traditional investigations of outcome is not without definite virtues. One of
these lies in the fact that the focus of many "process” studies is on the success
with which various goals, intermediate to the ultimate outcome sought, are
achieved (Kiesler, 1966 cited by Wellman). As a result, they may function as
a valuable corrective to the practice of employing very gross outcome measures,
a practice which has undoubtedly contributed to the present disillusionment
with outcome studies. Certainly emphasis on such criteria, as grade point may
serve to obscure the various effects of the individual components of counseling.
That is, by attending solely to the realization of overall objectives, for in-
stance, to the establishment of certain very complex behaviors, the fact that some
'factors within the process make a positive contribution while others are largely
inert or negative in impact is lost. Consequently, the former do not receive the
proper emphasis and the latter are retained.

Wellman's proposal seems to illustrate the limited utility of global outcome
studies in regard to the improvement of guidance services. While Wellman's
design is lacking neither sophistication nor comprehensiveness, it is unclear
how such a study could exert much influence on practice. Suppose that it were
mounted and there were virtually no significant differences to be found be-
tween those students who received guidance services and those who did not in
terms of the categories specified. What then? At least some doubt would be
cast upon the whole counseling process, including those elements that would
actually have been somewhat helpful had they not been neutralized by others.
In the main, however, the results—so dissonant with the beliefs and interests
of practitioners—would be dismissed as experimental artifacts and commit-
tc:d to the archives. But suppose, on the other hand, some “significant
differences’ emerged. The results would be the same, there would be no infor-
mation on which to base the improvement of guidance services. Of course, a
certain smugness would be generated to buttress the status quo. Such an occur-
rence takes on an even less appealing aspect when one recalls how small
filscrepancics can be and remain “'statistically significant” when a large sample
i employed, and how steadily “statistically significant” is transmuted into
practically significant” through the alchemy of vested interests.

Consequently, research which focuses on the achievefent of more limited
goals and attends closely to the contribution of the constituent factors in the
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counseling process would appear to be preferred over such undertakings as that
proposed by Wellman.

What is an Appropriate Criterion for Counseling?

As noted in the foregoing section, the very existence of such a question casts
considerable doubt upon the claims of counseling to scientific and practical
significance, No little effort is expended in the attempt to dissolve this doubt
through the discovery of the appropriate sct of outcomes to be expected of
counseling. The aim is apparently to secure the position of counseling by un-
covering goals which are perfectly gencralizable to all manner of human diffi-
culty, and acceptable to persons of all persuasions. Thus, counseling becomes a
process in search of a consequence, a cause earnestly secking an effect.

In a similar vein, Patterson (1966) criticizes Frederick Thorne's “eclectic”
approach to counscling for assuming “that if a method is or has been used

(in counseling), it must have a use” (p. 102). Would it not be more “scien-
tific and logical,” Patterson suggests, to proceed from the identification of a
psychological problem to the sclection of a remedial measure suited to it?

This line of argument might be profitably applied to a great deal of the
work in the area. It is far from unusual for researchers to apply their pet thera-
peutic procedures to a number of different client samples to ascertain whether

any results which might be construed in a positive light will perchance ensue,
Patterson’s (this conference) own approach scems to be subject to this criti-
cism. It appears to contain more concern with what can be accomplished by
means of “counseling,” defined specifically as an interview situation in which
a professionally trained person discusses another’s attitudes and feelings with
him, rather than with the discovery of the most satisfactory ways to solve be-
havioral problems. Perhaps more could be accomplished if the focus were
placed upon what needs to be done, rather than on what can be found to justify
the existence of this ritual we have at hand.
The present strategy seems to be:

(1) Invest in Process A,
(2) Look for some promising product of A.
(3) Argue assiduously that this product is important.
An alternative strategy would be:
(1) Confront Problem X.
(2) Give operational definition to a desired state of affairs (Resolu-
tion X,).
(3) Investigate the relative success of a variety of procedures in achiev-

ing X,.
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The persistent and careful application of this alternative st
hopefull_y produce a set of empirically-grounded guidelines formd:gy wo?ld
qf techniques most appropriate for the attainment of stated behay; sclect.lon
tives. As a result, the counselor would know that if he wishes to rhm ob;e‘c )
favor of X, his best recourse is to method T, which has beén sh::lve - !
mentally to be more closely related to the replacement of X wi'kn e
otl'wr methods suggested (P, Q, R, and §). This is not to say thnxu X'] e
ewdef’tly and universally accepted as 7he desirable solution‘ th o
a desirable solution. Such a decision must be made by cac;1 I?l,iﬂ?trs s
§elfor. \V.hat is important is that they have at their disposal as ﬂk(;ln c:elciozr[b
information ¢ i 1 e
v on concerning the options open and the contingendies iyglved as
. The dcYelopment of such guidelines is obviously a task of no
tions, but it is far from being an impossible one. Tts importance is:Z i
by the accuracy of Rogers’ (1952) remark that research, which erscore‘d
generally of the Strategy 1 variety, has made virtually no,contribq:as s
practice of counseling. e e
A prom_ising beginning for this enterprise would be the formyy;
number of specific research designs which are amenable to use by " ‘o‘f .
counselors in educational sttings. Each design would stipulate th S——
ced‘grzs b)}') which (a) the nature of the experimental samples I;e:;act;p;z-
scribed, th te s i cnti )
assCSS‘EJ.( ) the character of the intervention defined, and (c) g, outéame
Beseafchers would then be encouraged to undertake studies em
fie&gns in regard to whatever independent variables seem to bch)mg sy
ing to them whether they are included within the current ]istiﬂgamit
practices or not,
Replications of these studies would be given high priority. Hope
rcsul't would be that a good many comparable studies would be fully the
provide a sound basc for estimating the relationship of a wide « i s
to Fhe achievement of given objectives. The question is not:kj: OF Rt
achieve certain goals using one-to-one relationships? Tt is: How N do. .
these goals at all? e
A:fcordingly, one begins with the criterion, a definite state of .-
rcquxres_ alteration, generally some sort of unwanted behavior, ko
S}xccess is the removal of that symptom, something that can be a G
directly, rather than the modification of some hypothetical ::ssed otk
status can only be inferred in the most speculative manner, if aty silhaad
Of course, the view that the relief of symptoms is a tri’vi:d mq. :
ha.rmful practice, has long been stalwartly maintained by depthq?r’ e
orists. In the first place, it is argued, the removal of s mpb;:n-te‘] o
achieved. In the second place, it is held that the “real prol))'lem“ §
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beneath the symptoms. As long as this is not dealt with, other symptoms—
perhaps of a more pernicious nature—will inevitably arise to replace those laid
to rest.

This view is increasingly difficult to sustain. The depth psychologist's dis-
dain for “symptomatic cures” smacks of face-saving. Certainly, depth tech-
niques have been remarkedly unsuccessful in producing such change (Eysenck,
1964 ; Wolpe, Salter and Reyna, 1964; and London, 1964). Tt appears that
more potent approaches® are deemed superficial?. The subtle attempt is fre-
quently made to convince clients who come seeking assistance in changing
their behavior that “insight,” and the "examined life,”" are infinitely more pre-
cious acquisitions. Until the client is convinced of this, he is led to believe that
behavior modification is the main order of business.

It is becoming increasingly apparent that the removal of so-called symptoms
is a2 much more respectable outcome criterion than the representatives of the
various “evocative therapies” (Frank, 1961) have been willing to recognize.
In fact, it is a somewhat sad commentary upon practice in counseling and
psychotherapy that it has been so long reticent to face up to evaluation in the
same terms that it is sought by clients (Volsky ef /., 1965).

The doctrine that symptoms are quite easily dismissed and that their dis-
missal is a relatively trivial matter seems, at last, to be recognized as an inap-
propriate generalization from the hysterical conditions which provided the

3 Behaviorally oriented therapy is frequently criticized on the grounds that research
proffered in support of its claims to efficacy are vitiated by the same manner of deficiency
that undermines investigations of the other approaches: a heavy reliance on individual
case reports and a dearth of studies employing appropriate control groups.

This objection is, however, blunted by the fact that the behavioral approach emphasizes
a careful specification of the individual steps taken toward the ultimate therapeutic abjec-
tive. That is, the behavior therapists tend to structure their therapeutic endeavors in
such a way as to demonstrate the extent to which effective “stimulus control” was actually
achieved at each step.

For example, consider the practice of including “extinction’ or “reversal” trials within
the treatment process. That is, in order to determine if, indeed, the experimental pro-
cedure is effecting the change in behavior noted, the procedure is interrupted or cven
reversed temporarily (Bijou, 1966). The differences in the response rate during the period
when the procedure is in effect and that before it was instituted and while it was sus-
pended provide solid evidence for the power of the procedure (Sidman, 1962).

It should also be noted that the target behavior with which these workers are con-
cerned is directly and reliably observable. It is not a matter of inferring whether or not
the client may indeed have been influenced in the direction of some quite abstract psycho-
logical construct, self-actualization/self-acceptance, which has only putative relationships
to overt behavior,

4 Wilder (1945), in reviewing the methods for estimating the success of psychoanalytic
treatment, comments, "It is interesting to note that freedom from symptoms as a criterion
plays a minor role” (quoted by Wolpe, 1964, p. 8). More recently, a well-known analyst
declared that the success of an analysis cannot be measured in terms of symptom presence
or absence, but rather in terms of insight into them (Dewald, 1962, p. 300).
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initial impetus to psychoanalysis. Certainly the point is clear to many wc?rkers
in educational settings. They know that the alteration of behavior is no simple
task, but that once accomplished it can have a far reaching implication. The
evidence is steadily accumulating, much depth-theorizing notwithstanding, tlllat
internal states (anxiety) need not be altered prior to “meaningful” behavior
change. To the contrary, the modification of important behavior will almost
certainly lead to a significant subjective change.

Take, for example, the following case. The problem or the symptoms are,
from the school’s point of view, a "lack of academic achievement,"’ a "'short
attention span,” and “disruptive behavior.” The traditional formulation of the
situation is apt to be that such distressing behavior is the product of an und'er-
lying conflict. The latter, it is held, must be worked through before anything
important can be hoped for on the behavioral level. However, a greater meas-
ure of understanding and control seem to be possible if one does not concern
himself with the “'real cause” of the objectionable behavior hidden beneath it.
A much more promising approach attends to the interrelation of contempora-
neous factors. .

In ths “cybernetic” framework (Phillips and Wiener, 1966), it mz_ay.be
recognized that the child's school difficulties are sustained by the conviction
that he cannot succeed. This conviction engenders an “inability to delay grati-
fication.” Why should he go through all the discomfort and privatio'n which
striving for achievement entails when he "knows' that it cannot Eossnbly le?d
to anything appreciable in Ais case? Consequently, almost anything can c?xs-
tract him from his work. The result is a poor academic performance which
confirms his belief about himself, a belief which may be reinforced even
further by punitive reactions of others. The situation is thus a "vicious circle.”

Instead of searching diligently for the origins of the problem by suc.h means
as open-ended interviews, projective tests, and elaborate reconstructl_ons, the
system may be entered at the point of the symptoms themselves. FOf instance,
the learning situation might be modified in order to maximize the child’s prob-
ability for success. Materials which are both appealing to the child and well-
suited to his present capabilities could be employed. Provision could also b.e
made for the reduction of extraneous stimulation, much of which is endemic
to the normal classroom but which tends to attenuate his concentration (Har-
ing and Phillips, 1962). The process might be leavened with the inlrodlfction
of desirable learning and learning-related behavior (Holland and Skinner,
1961 ; and Whelan, 1966).

It may then be expected that in so far as the child’s behavior is modified,
other factors in the "loop” will also be altered. He will, for instance, get
realistic “feedback” which militates against his original assumption of hopeless
incompetence. And, as a result, he will be more capable of committing him-
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data is lacking, but that rational considerations certainly make these pairings
logical.

Productive research investigations could be made centering upon such
factors as: On what does the intake counselor base his diagnostic impressions?
Are there any factors involved in the presenting problem? Do certain person-
ality characteristics of the individual play a role? In the same fashion, what
client characteristics are considered interactive with the personality factors of
the counselor or his theoretical approaches? Numerous research hypotheses
could be generated with such an intake arrangement using a lengthy follow-up
period on which to assess outcome.

The rationale for the intake procedure was illustrated by the following ex-
ample: A young woman came to the counseling center who could be charac-
terized as a rather hostile person, especially antagonistic toward males. The
intake counselor made the judgment following the interview that a more
assertive-aggressive male counselor would provide a more therapeutic atmos-
phere rather than a counselor who tended to take a more passive, non-directive
stance. Assumptions such as this could be tested experimentally. Hypotheses
could be developed from clinical experience.

A suggested test of this hypothesis would be to assign a group of indi-
viduals with similar characteristics to both passive and assertive counselors,
then assess the outcome. Such a procedure might require a considerable length
of time because of the infrequency of certain kinds of individuals appearing at
the counseling center.

Refocus of Research in
Client Selection:
Task Group Recommendations

The most important charge of each task group was to provide specific rec-
ommendations for both types of rescarch and concrete research projects which
should be conducted as a result of the evaluations and refocus provided by the
papers, discussions, and preliminary task group work.

In the area of client selection, the specific task group recommendations were
as follows:

Recommendation 1. Central client criteria which are related to cer-

tain counseling approaches should be identified. (Task Group #2) Recommendation 2. A client classification system should be devel-

oped. (Task Group #2)

A suggested investigative approach involved the identification of central
client criteria related to certain counseling approaches. Random assignment of
people within these counseling classifications would be made. It was hypothe-
sized that client variables would not be particularly crucial in assessing the
effects of counseling. One of the myths we should contend with is that there is
not homogeneity of counselors.

A discussion of the intake counselor in one counseling center raised illus-
trative experimental questions. In this intake system, a senior staff member
serves as a screening agent for all client referrals. Following a brief diagnostic
screening interview, the client is assigned to an appropriate staff member. One
criterion used is one of trying to match up characteristics of counselor and
client. Positive interaction cffects which will hopefully facilitate the greatest
amount of growth on the part of the client are considered. The questions
raised during the discussion involved such things as, "What do you look for in
determining factors that interact well with client and counselor?”, or "How
do you know that this is effective?” It was admitted that presently empirical

The development of a client classificatory system is essential. Several histori-
cal approaches dealing with the presenting problems of counselees, Williamson
(1939), and Bordin (1946), as well as some of the more recent ones devel-
oped by Erikson (1950; 1959) or Havighurst (1953) are promising places to
begin work. The diagnostic categories developed by the American Psychiatric
Association (1952) do not seem appropriate nor particularly helpful for coun-
seling settings. Adequate research in the area of assessment of outcomes as it
relates to the matching of counselor and client must be based on a classification
system. Some of the problems related to this kind of counseling research would
be alleviated if a taxonomy of counseling objectives was constructed based on
counseling theory.

We still do not have accurate descriptions of the possible counseling strate-
gies. Taxonomic descriptions of reflection, interpretation, and confrontation,
facilitate the characterization of counselor styles. In any kind of matching of
counselor and client, taxonomies would be needed.

238
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Recommendation 3. Broader research populations need 1o be in-
cluded in basic vesearch on counseling. (Task Group #2)

There is criticism that much of our knowledge and research dealing with
counseling is based upon people who are similar to the counsclor; Caucasian,
middle to upper class, verbal, college level. There is a need to conduct coun-
seling research with populations other than college students. Communication
patterns are essential in the treatment process. Accustomed ways of interac-
tion and communication do not seem to be successful with certain groups, and
therefore more innovative approaches should be tried and evaluated. Replica-
tion of the same techniques could be made with different populations on many
variables.

The predominant emphasis on the verbal approach needs to be scrutinized.
Our current treatment strategies were recognized to be largely verbal. It was
generally agreed that lower socioeconomic groups do not seem to be affected by
typical counseling strategies. The anomaly of matching somcone of comparable
socioeconomic status, especially that of a counselor from the lower socioeco-
nomic group who rejects onc from his own background, was cited as an exam-
ple of problems in this area both of a professional and research nature.

Recommendation 4. Prognostic evaluations should be related 1o
specific treatments in constructing research designs. (Task Group

#3)

The important issue is the client’s prognosis for a specific treatment, not just
any treatment, or “the” treatment. Prognostic evaluations need to be related
to specific treatments in order for diagnostic or prognostic evaluation to be
justifiable in terms of the counselor’s or diagnostician’s time. If treatments do
not vary specifically in terms of the diagnostic or prognostic evaluations made,
then such evaluations become mere intellectual exercises. The time and effort
expended in refining our measures for evaluating states of client health/un-
health, ease/disease, adjustment/maladjustment should allow us to predict the
most successful methods of treatment. Pigeon-holing has negative connotations
in our profession, yet perhaps we should consider it as an impetus for closer
alignment between diagnosis and treatment.

Recommendation 5. Investigation is needed into the range of possi-
ble accesses to the client. (Task Group #3)

A further consideration in client selection is the alternative accesses we may
have to the client. Verbal, insight therapy has been shown to be lacking in uni-
versal applicability; hence, in client selection, should we not consider other
means of access, such as parents and teachers, or with the counselor serving as
a model of behavior for the client to incorporate? Again, considerations as to
the method of treatment become vital in the process of client selection.
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Recommendation 6. A focus on diagnostic and prognostic variables
in relation to intervention is needed. (Task Group #4)

A central issue of the conference for our group was the question of whether
any single counseling treatment (or other form of intervention) is likely to
provide optimal benefit to all types of clients. There appeared to be consider-
able support for an answer to this question in the negative, and a recognition
of the interaction between client characteristics, counselor characteristics, coun-
seling treatment, and counseling outcomes. More particularly, there was agree-
ment that counseling rescarch should focus on diagnostic and prognostic
variables which would enable us to predict the counseling treatment or other
intervention most likely to be useful to a particular type of client with partic-
ular problems. Of prime importance to such research is the recognition that
input, process, and outcome variables must be studied simultaneously.

The rejection of diagnosis by some counseling theories, and the obvious
inadequacy of a nosology based on pathology have led, in recent years, to a
disregard for the importance of individual differences among clients in counsel-
ing practice and research. Too frequently differences in clients prior to coun-
seling have been ignored or attended to only in terms of "matching” treatment
and control groups. Much greater attention must be given to client character-
istics, and much research needs to be done to determine what salient variables
are associated with client benefit from any particular counseling treatment.

For heuristic purposes, a widely accepted schema for ordering client charac-
teristics would increase the cumulative effect of research. A common data
language and instrumentation within the schema would further enhance the
possibility of an accumulation of knowledge. Blocher (Chapter 1) has sug-
gested such a schema in his “life stage, life space, life style” model. Sprinthall
and the discussants of his paper have identified some of the relevant variables
which might be considered within each dimension of the model.

Concern with client characteristics should not obscure the need for attention
to the characteristics of counselors and the process of counseling. There is
considerable evidence that the personality, maturity and values of the coun-
selor are related to counseling outcomes. These data need to be more clearly
t_ied to the kind of counseling treatment provided, and the type of client bene-
fitted by it, if the differences are to become of sufficient significance to provide
a basis for screening in counselor education.

Recommendation 7. Systematic attention needs to be given to the
effect of professional setting on counseling. (Task Group #6)

‘Counseling is often discussed in terms of the universally applied process,
without adequate discussion of differences in settings, agencies, or even client
types. Counseling may always be counseling, but differences in an approach to
specific cases are partly a function of the setting.
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Counselor Selection:
Task Group Recommendations

As a result of the evaluations and refocus provided by the papers, discus-
sions, and preliminary task group work, specific recommendations for both
types of research and concrete research projects which should be conducted

were requested. .
In the area of counselor selection, the specific recommendations were as

follows:

Recommendation 1. Assessment of effects of training programs is
needed. (Task Group #2)

We know very little about the effects of our training programs. These need
to be systematically assessed. Existing knowledge in the behavioral sciences
has not had adequate incorporation into some of the programs. Programs may
be too rigid, preventing at least some students from cross-discipline influence.

One program was described with a four-pronged approach. Each student
will undergo therapy, participate in didactic courses, be placed in a [)ractimu}"l
immediately, and be assigned to a staff member for involvement in 2 research
program. This will be initiated immediately upon entry into the program..
They will not be expected to have competency in these areas immediately, but
involvement will be facilitated. This will presumably assist evaluation and.
direction of the student. Initial selection may be assessed in terms of extent
and quality of involvement in each of these areas.

Recommendation 2. Self-relection and self-evaluation represents an
unexplored area which should be investi gated. (Task Group #2)

The issue of who should be admitted to a counselor training program
aroused considerable interest. One issue was whether self-selection would be
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an effective way of determining who should continue in such programs. Some
rather sharp differences in opinion were presented. Some voiced the view that
it is the responsibility of the training staff to determine who should be gradu-
ated from such programs. Others felt individuals should have a choice. This
would be in keeping with certain philosophical frameworks in counseling. It
was admitted that either position has sparse objective evidence at this point.
Exploratory rescarch should be conducted in this dimension.

Recommendation 3. T'he stability of changes resulting from super-
vision needs to be established. (Task Group #2)

It is expected that changes will occur from supervision. Whether these
changes are permanent, how they occurred, and which changes continue in
cffect after termination from the program needs to be established.

Recommendation 4. Process in counselor education needs further
investigation. (Task Group #2)

Although counselor education process was not explicitly considered at the
conference, there was agreement that it should be investigated. The character-
istics of counselor educators could be studied with their effects upon students.
One important dimension in the training of counselors was described as psy-
chological openness. The degree of openness presented by the counselor
educator seemingly tends to facilitate the development of this process in stu-
dents.

Recommendation 5. The study of effective counselors should be
given a high priority. (Task Group #2)

The study of counselors proven to be effective holds research possibilities.
Of critical importance here is the criterion to be used in selecting such effective
individuals. Closer parallels should be drawn between theories of effectiveness
in psychology and sociology and the counseling process.

Recommendation 6. The presence and extent of a “g-factor” in
counselor characteristics needs to be investigated. (Task Group

#2)

Whether there is a g-factor as it relates to counselor characteristics was dis-
ussed. Can an individual be equally effective with all kinds of clients; chil-
dren and adults? There were rather strong opinions voiced on this dimension,
and with little agreement. It was felt by some that instead of a g-factor, there
Were n-factors with various combinations occurring depending upon the kind
of client or presenting problem. Considerable skepticism was voiced over the
Possibility of finding only a few factors accounting for the majority of variance
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in counselor characteristics. It was felt that some of the sources of the variance

of the traditional i il we S .
had been isolated, but there was doubt whether the bulk of it had been defined. variety until we know what the final product is we wish to

measure.

Recommendation 7. The effectiveness of lay personnel working as

Recommendation 10. T4 caminati
A pe examinalion war
counselors represents a new area for study. (Task Group #3) i

tinunm represents a fruitful area for study. (Task Group #3)

Consideration was given to the reported effectiveness of VISTA personnel—
for the most part intelligent, well-cducated, middle class people working with
persons considered culturally deprived. One implication from this in reference
to the selection of counselors is the possibility of selecting empathic, and not
necessarily trained people to work with clients living within their own com-
munities. At present there are not enough well-trained counselors to meet the
need for services. It might be feasible for some of our trained personnel to
serve as “diagnosticians,” and have other persons such as housewives and block
workers serve to some extent as “'technicians” who implement a particular

“Warmth" is a quality generally felt to be highly correlated with effective-
ness. We have become terribly afraid of the effects of punitive relationships
and, hence, bend in the other direction, which perhaps has the undesirable
eﬁeq of reinforcing the client’s confusion and the continued expression of his
anxiety. Possible inherent dangers on both sides of the warmth/coldness con-
tinuum should be examined. .

Recommendation 11. More reliance shonld be placed on studies of
counselors and less reliance on studies of counselors-in-training.
counseling strategy. (Task Group #4)
Recommendation 8. The study of approackes of others interested in
changing human behavior may contribute to onr knowledge of coun-
selors as bebavior changers. (Task Group #3)

A principle fault in much of the research on the characteristics of counselors
fmd counseling effectiveness is the fact that these studies most frequently util-
lze.counseling-trainees rather than counselors. It is quite possible that the most
sahcnt. personality characteristics associated with success as a graduate student
are minimally or even negatively related to success on-the-job. There is, fur-
thermore, some evidence that maturity of years of experience as a counselc;r are
related not only to effectiveness, but also to the methods of counseling em-
pl9yed. Some of the research on teachers’ attitudes may be relevant here: a
f:a:rly consistent finding is that the attitudes of experienced teachers are more
like pr‘e-trainin g attitudes than they are like those of recent graduates of teacher
edtfc?lnon programs. A study by Blocher (1967) using video-tapes of pre-
training and practicum level counseling interviews indicates that judges’ ratings
of the pre-training video-tapes are more predictive of rated success as a coun-
selor than are the post-training (practicum) tapes. All of this, as well as the
force of logic, would indicate that studies attempting to discm:er the essential
personality characteristics for counseling success must be based on r‘nature
counselors, not students in training.

Implications for further research, as drawn by task group members from
Mosher’s paper (Chapter 4), included the possibility of examining the sensi-
tivity, affect, and flexibility of music teachers and other artists, as well as the
methods of inducing behavioral changes employed at Marine Boot Camps.
Counselors seem to have their greatest hesitation regarding the specific goals
of their endeavors: music teachers and Marine officers do not. Counselors shy
away from the thought of there only being one possible behavioral alternative
presented to the client. Were counselors more definite on the specific out-
comes desired in their clients, various other procedures for influencing behavi-
oral change could be reconsidered. ,

A further ramification of this problem is illustrated by parent-child relation-
ships. One idea advanced was that for parents whose plans and goals for their
children are clear, the process of child-raising is less [ raught with apprehension
and difficulty. Such parents are less afraid of inducing trauma in their off-
spring. On the other hand, counselor-trainees are instilled with great fear of
somehow "hurting” their clients. The resulting timidity may decrease theit
real involvement with their clients and may increase problems of treatment.

Recommendation 12. The relationship should be studied between
counselor characteristics, client characteristics, and success. (Task
Group #4)

tioAr;clather aspect of counselor sclcctio.n that needs additional study is the rela-
nship between counselor characteristics, client characteristics, and success
Some research suggests that counseling may be essentially a con,vergence he:
fomenon. Clients are most likely to profit from contact with counselors lv)vho
are somewhat (but not too) dissimilar from themselves. The work of Rosen-
thal (1955) and Pentony and Banks (1957) is relevant here. In both instances,

Recommendation 9. Definitions of effectiveness need further clari-
fication and extension. (Task Group #3)

Concern was expresscd over Patterson's acceptance of criterion measures nOw
at hand. Counscling effectiveness for many rescarchers and practitioners in this
field still remains at the philosophical level. We should perhaps halt rescarch
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client improvement was related to the client’s movement toward the counselor’s
value system. The concern during the conference with specialized counseling
approaches for the disadvantaged may reflect the fact that most counselors are
essentially middle class and seem to serve best people essentially like them-

selves.

Recommendation 13. Counseling developm
vestigated productively as an important ared i
(Task Group #4)

Counselor training might be more effective if the training program was
based on a graded series of interpersonal problem situations—"counseling de-
velopmental tasks” (get the client to talk at least 40, 50, or 60 percent of
the time; get a client to actually initiate some exploratory behavior outside
the interview; get an obese client to lose weight) . Much research would need
to be done to determine what should be included and to establish the hierarchy
of difficulty of the tasks. If such a “developmental tasks™ program could be
instituted, it would have the advantage of focusing students on particular goals
without necessarily legislating the means to their attainment, and certainly
would make possible more objective evaluation of counseling potential.

ental tasks can be in-
n counselor training.

Recommendation 14. The use of socially valued, external, objective
(SVEO) criteria as outcome measures should be related to counselor

selection in research studies. (Task Group #5)

When counselor selection is examined within the context of common
socially valued, external, objective (SVEO) counseling goals, two major con-
siderations arise. They are: the ability of the counselor to directly modify
behavior, and the indirect influence of the counselor, by virtue of his actions,
appearance, and values, to serve as a model for his clients. In order to more
fully understand the pure effect of these influences, they should be analyzed
both in terms of benefitting behaviors and harming behaviors.

With the present trend toward a need for competence in a larger variety of
counseling techniques, it seems likely that the personality patterns and be-
havioral styles of successful counselors will become more numErous and in-
creasingly complicated. To the extent that this situation develops, it was felt
that attempts to refine counselor selection procedures will be deemphasized,
while the focus shifts instead to developing and teaching specific counseling
techniques for use in specific counseling situations.

Members of this task force reacted to two characteristics logically related
to counseling effectiveness: flexibility and persuasiveness. In the case of the
former, it was hypothesized that people who demonstrate flexibility in certain
behaviors may not necessarily demonstrate them in other behaviors to the same
degree. For this reason it was felt that attempts to assess behavioral modes as

Refocus of Research in Counselor Selection 249

a mea i i
o ns ?f selecting effective counselors needs further research before d
us;ons are made based on broad behavioral criteria i
t o : - . . .
el was alsol'h)pothcslz@ that persuasion is a completely acceptable means
N beusmg a; :dcnt t(;) experiment with new modes of behavior. This idea needs
researched to determine to what ext i :
. ent defensiveness or other detri
reactions are produced in the cli i A ooine wi
ient. It will be necessary to d i i
S ; . . ssary to determine which
“ycl)): ; Etl:rs:asxon (1f' any) are most effective in effecting behavior modifica
t. ntil these questions are answered, it will be difficult to assess the i y
po; ance ohf counselor persuasiveness as a basis of selection B
esea 5 3 i '
- al:; g cncetds to ]be conducted to determine if the present devices used to
icants applying to graduate school ievi i
are achieving their purposes wi
; ‘ s W
regarld tohthi profession of counseling. What would happen i'f apgro pldtl'
people who failed to get into i -
le graduate school on intellective di i
‘ me
conditionally admitted to counselor training? e

Rec i /

im.omn}lendatlon 15. Advances in the selection of counselors are
mz:te.y related to advances in counselor training; therefore, re-

search on them should be interrelated. (Task Group #5) ,

A 3 ] i
L l:(g;esc:.nt, }:hc major means of evaluating selection procedures is in terms
ss in the various courses requi i ini
ces quired in training programs. This is ironi
when it is so generally ¢ Fitslf recqires revision,
y conceded that counselor training i i is
e : uns ining itself requires revision.
N ;:as su{;ge‘sted t(};at counselor education needs a Flexner Rep(?rt like the one
revolutionized the medical school
‘ s. Many schools are | i
with faculty or facilitie i Hrrfwgpe.
s to provide adequate traini
g g o . q ining to would-be counselors.
s urses now required sho imi
. q uld be eliminated and others added
bal?valémt:ons of counselors-in-training have generally been made on the
sis S )
= t;];) the stubdents ability to perform in a manner consistent with the tenets
., {éCFpr.ta le t‘h.eory or theories. What would be the effect on training
feSsio(:;] if, :n{ ad«.:imon to or instead of oral or written comprehensives, pro
certification was granted on the basis Shiee-
: of externally s ised obj
tive assessment of soci n e i s
¢ ally valued changes in inee’s cli
: the trainee’s cl ?
e . . ients? Research
ﬁdalciec: to «:Jeterm;:e the subject matter and type of instruction most bene
raining “effective” counse i :
o8 this by inselors, when the measure of effectiveness is
It would : i i isi
et thelp greatly in making decisions related ‘o counselor training if
e © uce;tors could agree on the nature of the services to be expected
ohosy (l)r;h n the course of our discussion, three such services were pro-
* “&:' s Tl:- co‘unsclor should be able to help the client clarify his goals
- c“e,m - A ¢ cgt.mselor should be in the position of being able to hel
ke counse};; 1lc1t the consequences of his various possible behaviors ; ang
should be able to help the client to modify his beh;vior






10

Refocus of Research in Assessing
Counseling Process and Outcome:
Task Group Recommendations

Recommendations by the task groups in this area of counseling research
proved to be the most encompassing. The reports generally linked criteria of
outcome to broader aspects of research design.

The specific recommendations in assessing process and outcome were as
follows:

Recommendation 1. Developmental models should have an in-
creased role in establishing measures of counseling effectiveness.

(Task Group #3)

In developing criterion measures of counseling effectiveness, the appropri-
ateness of developmental counseling seems apparent. It becomes the develop-
mental counselor’s function to encourage and facilitate the emergence of an
ability in the client to cope with the demands of society.

Blocher's concepts of life stage, life space and life style, if combined with
Wellman's framework might refine counseling outcome criteria to a greater
extent. It would remain to be seen if the drawbacks encountered by the ensuing
bulkiness of the Blocher-Wellman model would be counterbalanced by greater
specificity of our outcome criteria. At that point we could then aim for more
simplified frameworks.

Recommendation 2. More detailed specification of counselor proc-
ess is necessary. (Task Group #4)

With regard to the study of counseling process, a major concern was with
the present lack of specificity in published studies regarding the counseling
method or techniques used. Most reports of counseling research do not pro-
vide sufficient information concerning the counseling treatment to make repli-
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cation possible. Whether this is due to the treatment actually being vaguely
eclectic or to the limitations of space in journal reports cannot be ascertained.
It is clear, however, if we are to approach the goal of accurate prognostication
based on client characteristics, the type of treatment must be clearly specified.
At the same time, it was recognized that complete replicability of treatment
procedures is impossible and perhaps undesirable. Complete replicability could
be based only on an entirely mechanistic approach and perhaps achieved only
by a computer. There will probably always remain individual differences in
the application of techniques, and for this reason the counselor characteristics
mentioned earlier will remain of significant importance.

Recommendation 3. A shift is necessary from proximate outcome
measures such as process changes to follow-up outcome measures less
global and more subject to direct objective measurement. (Task

Group #4)

Appropriate criterion measures of counseling effectiveness remain a prob-
lem. There was general agreement that measures of behavior change in clients
during counseling interviews are at best proximate. Even change scores on
personality and attitudinal measures are suspect. These indices should be re-
garded as intervening variables and means of assessing the process of change
rather than as outcome measures. While no one was satisfied with the utiliza-
tion of criteria such as grade point averages, divorce rates or annual income,
these indices were recognized as criteria unlikely to be manipulated directly by
the counselor’s behavior. Perhaps we must establish outcome criteria idiosyn-
cratically as Krumboltz suggests, specifying clearly for each client what will
be accepted as “success” and basing research on percentage of clients meeting
idiosyncratic “'success,” criteria. Certainly there was an indication in the con-
ference that outcome criteria should be less global and more subject to objec-
tive measurement than the attainment of a “realistic self-concept” or “greater
€go strength.”

Recommendation 4. Persuasion needs further investigation as a
method of influencing outcome. (Task Group #4)

An area of considerable interest was that of the importance of persuasion
or prestige-suggestion in counseling. The study that indicated more favorable
counseling outcomes for a well-dressed counselor in a fancy office would sug-
gest that status is a relevant variable in counseling effectiveness. While many
would balk at the idea that a counselor should or does persuade, it is probable
that operant conditioning of verbal behavior is enhanced by the perceived
status of the experimenter. Certainly counseling researchers would do well to
acquaint themselves with the literature on persuasion and prestige-suggestion.






256 Task Group Reports

ticular theoretical persuasion of the participants. Certainly such a task would
be difficult, but the advantages of a common basis for evaluation are extensive.

For example, it would be possible to set up independent evaluation tecams
that could measure counseling outcomes for all research projects of this sort in
a particular area. The advantage of these teams in providing uncontaminated
assessments of counselor and client behavior is obvious. It might be possible
to reanalyze the data of certain previous studies. On-going or future research
could be designed to include gathering SVEO criteria.

Agreement on criterion measures would make intensive studies of the
characteristics and coping styles of subjects who are most successful in terms
of the SVEO criteria more meaningful. It might be valuable to know what it
is that "over-achievers” have that enables them to perform as they do. Taking
this idca of examining that which is "good” a step further, it should be pos-
sible to pull together the pertinent existing knowledge to formulate a so-
called "'psychology of joy.”

An additional benefit of switching to SVEO goals is the positive effect it
could have on the attitudes of employers of counselors toward counselors. At
present there is a great gap in communication between these two groups with
predictable detrimental effects. Since school administrators are generally held
accountable for the changes in students of the SVEO criterion sort, 2 move in
this direction might be expected to ease friction in the area to a great degree.

It would be naive to assume that common criteria would solve all problems
in counseling research. It could even create a few. For example, we can all
recall individual instances in which socially valued goals were for some reason
inappropriate. However, if numerous criteria are employed, discrepancies of
this sort are apt to cancel each other out. If the majority of 10 or 15 culturally
approved goals have improved for a client, it would be hard to believe that
the client had not also basically improved.

Recommendation 9. Theory should be accorded a different role in
counseling research by shifting emphasis to effecting preselected
changes in client bebavior. (Task Group #35)

It is interesting to contemplate what effect a shift in emphasis from justi-
fying a theory to effecting a preselected change in behavior might have upon
counseling research. For one thing, eclecticism might lose much of its tar-
nished image. The panaceistic use of a single approach for dealing with
widely differing problems might have difficulty in surviving, Focus would
shift to matching specific techniques to types of clients possessing particular
problems. In training counselors, such things as diagnostics, knowing the rela-
tive effectiveness of various techniques for modifying specific behaviors, skill
in employing these techniques, and appropriate referrals would all be apt to
assume greater importance.
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What might the place of theories in counseling be? Certainly theories will
always be useful to the practitioner. They keep him from acting in contradic-
tory ways which would only serve to confuse both the therapist and his client.
They bolster counselor confidence which may have a positive influence on the
therapeutic relationship. Undoubtedly, theories will continue to suggest new
counseling behaviors. However, they should assume little if any importance in
the eyes of an SVEO evaluation team. Success for counseling procedures will
stand or fall on the basis of the previously determined SVEO criteria.

Recommendation 10. A system should be developed for the classi-
fication and quantification of counselor behavior. (Task Group #5)

Counseling researchers are faced with a second task which is only slightly
less difficult than that of measuring the SVEO changes in client behavior.
What is needed is a mutually acceptable system which permits the classification
and quantification of counselor behavior. Again it would be necessary that such
assessment be objective and externally administered. Step-wise regression
analysis might be useful in selecting relevant connselor behaviors for each
of the SVEO criteria.

Rescarch into the relationships between the counseling approaches or tech-
niques taught and counselor behaviors would be made more meaningful as a
result of objective measures of this sort. One of the models suggested for
investigating these relationships as well as other relevant questions included
the following assessment levels:

(1) Counselor educator status and behaviors
(2) Counselor status and behaviors

(3) Client status and behaviors

(4) SVEO outcomes

Canonical analysis between the six possible assessment pairs might throw light
on which levels are predicting SVEO outcomes. It would be highly desirable,
for example, to discover that if initial status differences between counselor
and/or client are controlled, then techniques taught are significantly related
to the SVEO outcomes.

.Not all problems in counseling research would be solved by common SVEO
Fnteria. One that requires consideration involves predicting outcome from
initial client status. The difficulty in this case is that client cliange in therapy
is contaminated by the individual's general tendency to change even in the
absence of therapy. It was suggested that linear regression be used to estimate
the amount of expected change regardless of therapy. Approximate change
due to therapy would be the difference between observed change (with ther-
apy) and expected change (in the absence of therapy).
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gous problem obviously exists in counseling. Mosher concluded this section
of his paper by noting that such studies generally involve no control on the
content—subject ficld of what is being taught, or on the kind of pupil being
taught. He noted “it would have to be a very significant personality variable
indeed to show consistent, significant effect for all content and for all pupils.”

The parallel to counseling research is obvious. Clients are different. Counsel-
ing strategies, at least inferred from the statements of the theorists, are dif-
ferent. And outcome measures have been offered in great number. To expect
without any control that one measure is going to provide the answers to all
problems in counseling research is to commit the same error which Mosher
has documented in teaching research.

Furthermore, to assume that counseling for five or ten scssions is going to
change entire groups of people on some measure which may not be at all
salient in the client's life—or at least not the only measure available for
assessing change, or the lack thereof, for the client as a result of that counsel-
ing is to provide an expectation in which the past has proved quite fruitless.

It was to provide a careful evaluation of previous rescarch strategies in
order to develop more fruitful approaches that planning for the Conference was
initiated and the major papers commissioned. The purpose of the Conference
was to provide an evaluation and refocus of counseling research. Toward this
goal the Conference looked systematically at problems in selecting clients,
problems in selecting counselors, and problems in assessing counseling out-
come. The remainder of this chapter will be devoted to the contributions of
the Conference in cach of these areas, focusing specifically on what counseling

researchers should do differently.

The Selection of Clients

Blocher's paper underscores the necessity in the future for considering in-
dividual differences more carefully in the selection of clients for counseling.
Kluckhohn and Murray (1948) made the statement that cveryone is like
everyone else, like some other people, and like no one else. Selection of clients
is going to have to focus more and more on the individual aspects of each
client. In Allport's (1961) terms, the approach must be more idiographic
than nomethetic.

Blocher offers a three dimensional framework for capturing these client
individual differences with: (1) a life stage or time dimension; (2) a life
space or psychological dimension; (3) a life style or effectiveness of coping
dimension.

The purpose of the life stage dimension is to allow the counselor to syste-
matically evaluate his client in relation to the characteristic developmental

Refocus of Counseling Research 263

tasks of a particular stage. Counseling interventions may be based on the
developmental stage a client is in at the time he seeks counseling. Blocher
(1966) has developed a five stage dimension for conceptualizing develop-
mental tasks. Whether one uses Blocher or Erikson (1950, 1959) or Havig-
hurst (1953), the essential point remains that counseling intervention must
be designed in response to a student’s location on the developmental con-
tinuum.

The focus of the life space dimension is on the interaction between the
client and his environment. The advantage of a framework such as Blocher
provides is that the counselor can choose his intervention from a whole range
of specifiable social groups, intellectual and educational characteristics, or
social roles of the client. This dimension provides the counselor with infor-
mation for use in determining the life area or areas at which this intervention
can make its initial impact.

Blocher’s final area is called the life style dimension, and refers to the
coping and mastery patterns of clients. On the basis of an assessment of
coping strategics, the counselor would work with the client to develop be-
havioral goals for counseling which are “idiosyncratic to the client's own
particular life situation.” The goals thus set primarily involve changes in cop-
ing behaviors "appropriate to various social role situations and their achieve-
ment represents in essence the mastery of key developmental tasks.”

For Blocher, assessment on the life stage, life space, and life style dimen-
sions can lead to a diagnosis which "permits the counselor to identify a set
of age appropriate learning or developmental tasks, select a focus for inter-
venFion in the client’s life space, and formulate a set of specific coping be-
haviors which can be established as outcomes, against which the success of
treatment can be measured.”

This is not the first diagnostic system which has been proposed by any
means. There have been major systems by Bordin (1944), Pepinsky (1948)
Byrne (1958), Callis (1965) and Robinson (1963). The importance of thé
Blocher system, as with the ones just enumerated above, is their delineation
of clients’ problems in a systematic fashion on which interventions can be
based.

An impressive feature of the Blocher system is its comprehensiveness in
scope, and its facilitation of simultaneous consideration of counselor strategy
and outcome measures, all centering around a detailed focus on individual
differences. It is this latter feature which makes it a particularly promising
model to be followed in the future.

. Sprinthall underlined the importance of considering individual differences
in his paper by focusing on the importance of considéring within group dif-
ferences. Sprinthall proposed that rescarch in counseling take a step further
back from the outcome problem to examine more carefully the composition
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within the group which has received counseling rather than confining con-
siderations, as in the more classical research model, to a comparison of experi-
mentals and controls. Under the classical design, counseling would have been
expected to achieve a simultaneous change in a large group. Sprinthall argues
that counseling will result in improvement for some, no change for others,
and some clients will actually get worse. By shifting the analysis to prior
client conditions and relevant pretreatment variables, it will be possible to
identify the individual characteristics of those individuals who got worse, did
not change, and changed on the basis of counseling. As with Blocher's work,
Sprinthall's focus on within group differences marks a shift to greater indi-
vidual analysis and away from the assumption of homogeneity in response to
counseling which has long plagued and prevented advancements in coun-
seling research.

Related to the systems evaluated above would be a simultaneous considera-
tion of the client from three viewpoints: (1) psychological characteristics in
terms of traits or types; (2) demographic social statistics and considerations
of age, grade and intelligence; and (3) presenting problem. As the Editor of
Phi Delta Kappan (1963) noted, the research on underachievement will
“prove anything you care to prove.” One influential reason that he could
make such a generalization was the high degree of dissimilarity in clients who
had been all categorized as underachievers. Further specifications of the
nature of the clients being studied and on whom subsequent generalizations
were being based would have gone a long way toward avoiding the current
state of confusion in the literature on this topic.

By looking at the psychological characteristics of the client, we provide
ourselves with a focus for systematically evaluating the client as seen by the
counsclor, whether his predilection is as diverse as psychoanalytic terminology
or self theory. As part of initial diagnosis, a statement could be made about
the client in dynamic terms as seen by the counselor as psychologist and
diagnostician. By agreeing on the range of classification criteria to be used,
psychelogical characteristics could be comparable from study to study rather
than merely labels such as the misleading "underachiever.”

By evaluating social statistics, we can consider such factors as socio-economic
status, age, grade, and intelligence of the client. Again, by agreeing on the
procedure for routinely reporting social statistics, studies could be made more
comparable. With this information readily communicable, the problem en-
countered in the underachiever literature will be avoided.

The final method recommended achieving interstudy comparability related
to evaluation of the presenting problem, or the difficulty as the client sees it.
While the range of conceivable presenting problems is theoretically very large,
there is evidence (Callis, 1965 ; Miller, 1963 ; Whiteley, 1967) that the range
of the client’s presenting problems can be specified with a moderate range of
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alternatives, at least within educational settings where the bulk of counseling
research is taking place.

In summary, the major Conference recommendation for change in client
selection in the future is that counseling research designs become more sensi-
tive to individual differences within and between clients, and simultaneously
develop a system for communicating this individuality so that more sensitive
comparisons and generalizations can be made utilizing the results of dif-
ferent studies.

Selection of Counselors

A central thrust of the Conference was toward a reconceptualization of
counselor selection from what the counselor /s to what he can produce. Mosher
noted in his introduction that the issues of who to select and how to train are
inseparable from the conceptual issue of what effects the counselor is to
produce. This marks a shift from the more traditional approach to counselor
selection based on the trait model which worked in somewhat the following
manner: if a person were considered trustworthy, loyal, helpful, friendly,
courteous, he was a fine, warm, genuine person and, therefore, a fine coun-
selor. While the proposition might be true in a particular case, it was not
necessarily so. In fact, the assumptions based on this method are certainly
problematic; the resulting research work has been equivocal. The preoccupa-
tion with static traits by researchers is responsible in large part for Patterson's
pessimistic conclusion that “the results of these (the prediction studies he
had reviewed) prediction studies do not appear to be particularly promising.
The studies reviewed here offer little in the way of validated selection pro-
cedures.”” He went on to note that “research on the selection of counseling
students is surprisingly sparse.” In other words, there is not much research on
the topic right now. What little research that exists, does not appear to be
particularly promising.

A direction for future research studies was proposed by Patterson in his
call for longitudinal studies of predictive relationships. It has obviously proven
much simpler for counseling researchers to do studies of students in training,
and to terminate their research investigations at that point. Patterson indicates
that while concurrent studies can make contributioms, it is only from longi-
tudinal studies that more promising information can be gained.

Another direction Patterson recommended was an exploration of the Truax
(1963) and Truax and Carkhuff (1964a, 1964b, 1965a, 1965b) studies which
demonstrated that four characteristics in counselors can be measured empirically
and related to outcomes in clients following counseling. These conditions
Patterson lists as: (1) empathy, “or the ability of the counselor to under-
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stand sensitively and accurately the clients’ inner experience;” (2) uncondi-
tional positive regard, or nonpossessive warmth and acceptance of the client;
(3) self-congruence, or genuineness and transparency (authenticity) in the
counseling relationship; and (4) concreteness or specificity of expression.
Whether these dimensions can be applied to applicants prior to training is
an empirical question of high priority in Patterson’s estimation, and must be
subject to longitudinal studies of the predictive relationship.

Both Bohn and Patterson stress the importance of the counseling relation-
ship in functioning as an effective counselor. Patterson hypothesized that an
important predictor of counsclor effectiveness might well be the quality of
human relationships an applicant would be able to establish and display prior
to beginning training. While Patterson claimed to personally doubt this, since
he believes that given appropriate training, the aspects of the therapeutic rela-
tion can be developed in counseling students, it is still possible in his estima-
tion that those deemed best at the beginning would be best at the conclusion
of training.

Mosher raised a similar concern with the effects of training in regard to his
consideration of cognitive flexibility as a dimension in counselor effective-
ness. Briefly stated, the flexible counselor would be expected to respond easily
to both the content of what the client said in their communication and to
client feelings. The counselor can “ask or answer questions as necessary and
yet keep the counseling dialogue open for additional exploration by the client.
Put another way, flexibility would imply a general avoidance of either exces-
sive structuring in the counseling situation or the complete ambiguity of non-
direction.”

After developing the rationale for cognitive flexibility as dimensions of
counseling and teaching effectiveness, Mosher raised the question of whether
those students most flexible at the beginning would be most flexible at the
end, or whether flexibility was a behavior which could be learned. This is
very close to the research priority question: established by Patterson, both
having a common denominator of the impact of training on applicant condi-
tions prior to beginning graduate training.

The impact of training and supervision as it relates to the selection process
represents an area of recommended concentration for future researchers, in-
stead of the attempt to find specific traits which will differentiate counselors
from people in other occupations, or successful from unsuccessful counselors.

Robinson noted the difficulty in attempting to do research on counselor
selection when it is not clear what is meant by counseling. In other words, it
is critical for future counseling research to specify what is meant by counseling
as part of the selection process, Robinson noted five difficulties which must be
remedied in future selection work. First, our predictive measures in the past
have been validated against contaminated criteria. Administrators, for example,
rate counselors in terms of absence of trouble, clients rate counselors in terms

Refocus of Counseling Research 267

of their liking for them, and college professors rate in part on brightness and
grades in other courses. Second, the kind of counseling which a particular re-
searcher had in mind in doing his selection work was not necessarily always
specified, such as client-centered therapy or vocational guidance. Third, a
further source of problem of definition has been the pressure under which
high school counselors have worked to mold pupil behavior and decisions to
conform to parent plans and hopes. Fourth, the term counseling and therefore
its inclusion in validational studies of instruments for counselor selection have
been adopted by numerous people from fields completely unrelated to thera-
peutic counseling. This has meant that it was not always possible to tell from
study to study what the counselor was expected to do. Finally, Robinson noted
that the changing purposes of counseling along with the discovery of new ap-
proaches to counseling work have combined to provide a source of confusion.
To remedy this, he recommended that studies in the future be defined in terms
of different types of counselors rather than using the generic term alone.

He feels that different types of counselors will be necessary in the future;
the predictive studies must be tied to these sub-groups of counselors. In other
words, there would be a specific but different problem in predicting vocational
counselors as distinct from therapeutic counselors, or counselors who would
be experts in psychometric techniques.

Related to the Mosher recommendation to shift the focus from what the
counselor is to what he is to produce was the stated need for the development
of a system for reporting what the counselor does. Such a system would have
to be general enough to rate a variety of counseling approaches (or for rating
by rescarch report writers of what they did in counseling as an adjunct for
submission to journals), yet specific enough to allow both the replication of
the study and the production of the same effects by other counselors on a
specific group of clients.

A difficulty with terms like client-centered counseling when used in the
context of the "clients received ten sessions of client-centered counseling’ is
that it leaves it up to the reader to project onto the term “client-centered
counseling” what he particularly feels it to be. What is necessary is the
development of a mutually agreed upon set of standards for reporting what
constituted counseling.

This need for specification has been studied in the past in psychotherapy
(Fiedler, 1950a, 1950b, 1951; Sundland and Barker, 1962; Wallach and
Strupp, 1964 ; McNair and Lorr, 1964; Strupp, 1962). These studies have by
and large tended to look at therapeutic similarities and differences. Analysis of
them may provide useful suggestions for use in reporting what goes on in
counseling.

Mosher discussed the analogous research on the problem of process specifi-
cation in teaching. Interaction analysis as developed by Flanders (1964) was
a method for quantifying selective qualitative aspects of verbal communication
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between teacher and student. Such a method is obviously needed for counsel-
ing. In the Flanders system, seven categories of teacher talk are employed:
(1) accepting student feelings; (2) giving praise; (3) accepting, clarifying,
or making use of a student’s ideas; (4) asking a question; (5) lecturing,
giving facts or opinions; (6) giving directions; or (7) giving criticism.

Parallels to counseling could be drawn with categories such as accepting
client feelings, giving support, clarifying, or making use of the content of a
client’s expression, providing interpretation of the relationship between dif-
ferent client behaviors. The purpose of this brief example is to be illustrative
of possible approaches to the development of a specific system for communi-
cating what goes on in counseling so that other counselors can employ the
same method.

Such an approach is particularly important if it is found that specific coun-
selor strategies are related to specific outcomes with specific kinds of clients.
If a client who turns out to have a particular constellation of characteristics
comes with a problem which in terms of empirical research is known to be
solved with a form of client-centered counseling or behavioral counseling, the
counselor simply must know in detail how he is to act in the counseling situa-
tion if he is to produce the results previously found to be associated with that
approach.

He must know if he is to be an active therapist using interpretation, per-
suasion, clarification; or if he is to be focusing on unverbalized feelings,
simple acceptance, or non-directive leads. Tt may be that he is to provide
structure, approval, encouragement, or merely provide information or reassur-
ance, and if these different possible approaches are specified as part of the
research study as related to specific outcomes, then the counselor will know
with more certainty how to approach a particular client.

Counseling researchers need to report the results of their studies differently.
Windle (1952) did a comparative study of psychological tests in relation to
response to psychotherapy. As part of his tabulation he listed tests as well
as the counseling method employed. Regrettably, he was forced to have as a
major entry the notation NG, which stood for “not given.” Therapists simply
were not spelling out the nature of their counseling intervention. This must
be done in detail, and done in a way which is communicable to a wide variety
of counselors.

Assessment of Counseling Outcomes

There was substantial agreement within the Conference on the importance
of the outcome problem to the future of counseling research. Patterson raised
the question of whether a definition of counseling should not specify the
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changes which would constitute the outcome criteria based on the counseling.
He noted the difficulty inherent in such an attempt:

Goals of counseling have been variously defined, including such
things as self-acceptance, self-understanding, insight, self-actualiza-
tion, self-enhancement, adjustment, maturity, independence, respon-
sibility, the solving of a specific problem or making a specific decision,
learning how to solve problems or make decisions, and the elimination
or the development of specific behaviors. There are those who feel
that the goal or goals of counseling should be identical for all clients,
while others, such as the behaviorists (Krumboltz, 1966a, 1966b,
1966¢), believe that the goals should be specific for each client. The
behaviorists see general goals as vague, indefinable, and unmeasur-
able. Some would see many of the specific goals of the behaviorists as
trivial, partial, or limited in significance or meaning.

If Patterson has outlined correctly these specific problems for us, a future
direction for counseling researchers would be an attempt to develop ways of
taking the measurable and definable goals of the behaviorists, and relating them
systematically to higher order but more general goals such as self-enhance-
ment or maturity.

Krumboltz offered three general propositions for research in counseling
which could provide a first step toward bridging the gap which Patterson and
others identified. Krumboltz recommended that future research should have
three characteristics. First, it should be designed to discover improved ways
of helping clients. Second, the research should be designed so that different
possible outcomes lead to different counseling practices. In this context, he
presented the fest of relevance, which asks what counselors would do differently
if the results of the proposed projects came out one way or another. Thirdly,
Krumboltz argues that counseling outcome criteria should be tailored to what
the client and the counselor involved regard as desired behavioral changes.

The central focus of this outcome procedure would be observable behavior
changes. By specifying goals with the client, they can assume major importance
and meaning with him for his life. While the goals would be different for
each client, they could well be higher order goals and be salient to the prob-
lems which brought the clients to counseling originally.

Krumboltz and Truax presented different opinions on the usefulness of
gross criterion measures as counseling outcomes. Using grade point average
as an example, Krumboltz said it seems like a desirable criterion measure
“'since almost everyone would like to have a higher GPA.” He outlined three
major disadvantages in using such a gross criterion measure. It is dependent
upon the innumerable factors beyond the control of the treatment procedures
when grades are assigned "on the curve.” Any improvement in one person’s
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GPA means that someone else’s GPA is probably going to decline. Further-
more, the time required for the experimental counseling treatment subtracts
from the time available for regular instruction or study.

In order for counseling to show any effect, it must be shown to be
more valuable than an equal amount of time spent with the teacher
doing the work which contributes directly to the grade point average.
Thus we are in effect expecting teachers to give higher grades to stu-
dents who have been removed from their classes than for students
who have remained in their classes and done the work assigned at the
time it was cxpccted. Under these circumstances, then, it should not be
surprising to find that the so-called no-treatment control group might
very well show the greatest improvement in grade point average.

Krumboltz gocs on to criticize other gross criterion measures such as annual
average income, rating by employer, and self-rating of job satisfaction, on
the grounds that all are dependent upon such a multitude of other factors
that we should not “be disappointed to find that the few hours we spend
with a client fail to effect these measures years later.” His basic point is that
“progress will be faster if we avoid using criterion measures of such a gross
nature.”

Truax proposes multiple measures of outcome as the appropriate direction
for counseling research to proceed. He feels that it would be difficult to argue
against counseling benefit “if groups of clients show average improvement
across a variety of socially-valued measures, and equally impossible to argue
against the harm of counseling if groups of clients showed average deteriora-
tion on the same measures.” He did not feel that grade point average, a
socially meaningful measure, is an unrealistic measure on which to expect
change with underachicvers.

Truax goes on to say that if grade point average was found to be un-
affected by counseling, then society might not wish to "pay” the price of a
procedure that leads only to changes in self-concepts without changes in
socially-valued behaviors. He pursues the same logic with earned income and
work productivity, as they are essential ingredients of happiness for adult
members of society, and, therefore, meaningful criteria for counseling. Citing
several studies (Truax, 1966; Truax and Carkhuff, 1967), he stated that hard
and fast socially-valued measures such as grade point average, and time out of
the hospital are more likely to give positive findings in research than psycho-
logical test measures.

Another direction for future counseling research in regard to counseling
outcome was provided by Truax in his distinction between client improve-
ment based on multiple measures of outcome and client benefit. He defined
client benefit as the difference between the expected improvement found in
spontaneous remission research, and the actual improvement indicated by the

Refocus of Counseling Research 271

multiple measures of outcome. Researchers should ask the question “‘to what
extent will effective counseling add to (or subtract from) the degree of im-
provement the given type of client would otherwise show ?"

Referring to Truax and Carkhuff (1967), he indicated that some patients
tend to show improvement while others show no change and still others show
deterioration regardless of whether or not they receive any therapy. The
random positive and negative experiences of daily living which effect change
would be partialed out by the benefit measure approach, allowing prediction
of which patients will profit from counseling.

The procedure by Truax in his research has been to compute the degree of
expected improvement based on the multiple criteria predictors, average them,
and subtract the “average predicted improvement” from the actual observed
therapeutic improvement. This, Truax feels, is a relatively “clean measure of
counseling benefit.”

Another concern of Truax relevant to planning for the future was his
feeling that the profession as a whole has considerably more information about
effective counseling procedures than is currently being translated into the
training of counselors, and therefore into the practice of counscling. He sees
a central task to be the identification of the most effective procedures for
translating rescarch knowledge into effective training programs that demon-
strably enhance the cffectiveness of counseling in practice.

Wellman raised four problems which he felt to be of major importance in
outcome research. Future efforts in the counseling research area will have to
take cognizance of each of these problems if the results are going to be any
more effective, Wellman cited Patterson's (1966) statement that “a major
defect in most studies of counseling or psychotherapy has been lack of con-
trol or specification of the independent or treatment variable, that is, the
nature of the counseling or psychotherapy.”

Wellman indicated that the assumption that counseling is counseling regard-
less of where it is found or by whom it is performed, is not a sufficient basis
for meaningful outcome research. It is obvious that future research should
specify in greater detail the nature of the counseling intervention. It is not
possible to study outcome unless the crucial independent variables are meticu-
lously defined and described.

Wellman cited Kiesler's (1966) presentation of issues in patient variability
as a second major area for research investigation. Unless account is taken of
patient variability, it is not possible to obtain the evidence needed for “mean-
ingful conclusions concerning the effectiveness of therapy for different types
of patients.”

Kiesler (1966) noted that the assumption of homogeneity among patients
is untenable since “heterogeneity can be demonstrated using practically any
set of characteristics describing the background, personality, or abilities of
patients.” Wellman reasons that while client and situational variables are in
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essence independent variables not readily amenable to the experimental manip-
ulation, they are describable, and if they are sufficiently described from study
to study, "controls can be imposed through statistical and sampling procedures
that will permit generalizations that are not possible from a randomly selected
sample.”

A third problem which Wellman raised was the importance of the specifica-
tion of appropriate, adequate, and manageable criteria for outcome research.
This topic was the subject at one time or another of every task group, and
permeated the discussions of the Conference. Volsky et al. (1965) were
quoted by Wellman to the effect that “more past failures to determine, un-
equivocally the effects of therapy can be traced to the lack of agreement on
desired outcomes than to any other cause . . . unless the intended objectives
of treatment are made explicit and the counselors at least conditionally accept
these objectives, there is little point in doing an outcome study at all” (p. 14).
Wellman raised again the relative merits of internal global type criteria as
opposed to external behaviors which can be observed and reported more
objectively.

The fourth problem Wellman raised concerned the development of “an
adequate rescarch paradigm within the framework of the existing theory.”
Quoting Kiesler (1966), Wellman drew the conclusion that at present no
one theory is “sufficiently comprehensive to structure acceptable outcome re-
search due to inadequacies in specifying both the dependent and independent
variables, as well as methodological consideration of confounding variables
within the research arca.” Wellman stressed the importance of relating theory
to research practice. This argument was seconded by Cottle, who criticized
current research for being piecemeal, lacking a nccessary interrelation of
theory and practice.

Wellman's final point in this connection was that methodological problems
of research design, instrumentation, controls, sampling, and analysis have re-
ceived major attention where focus should have been on the four major
problems he discussed above. Had they been solved, methodological considera-
tions would not have been such an issue. Wellman feels that adequate method-
ology will emerge as a “requisite part of the total structure” when the
“relationships and interactions of these (four) variables have been built into a
comprehensive paradigm . . .

Where Wellman approached the problem from the view point of theory,
Magoon provided an alternate model, the reverse of the Wellman approach.
The Magoon model says:

Why not concentrate on (a) observable, specifiable behaviors, and
(b) for those which have served as outcomes, goals or objectives in
counseling of particular clients, concentrate on the criterion measure-
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ment task first ; the particular counselor behaviors suggested for bring-
ing about such changes second; and the conceptualization of what
emerges thivd and last.

What Magoon is proposing as a first step has been attempted by Krumboltz
(1966a) and Pascal and Zak (1956).

Krumboltz specified a range of outcome measures could be used as observa-
bI.e behavior change. The following are illustrative behavioral goals concerned
with altering maladaptive behavior:

Increasing socially assertive responses

Decreasing socially assertive responses

Increasing social skills necessary in meeting new people
Decreasing fear responses to examinations

Increasing ability to concentrate for longer periods of time on school
work )

Decreasing the frequency of stealing (p. 155)

Pascal and Zak (1956) took a somewhat different approach in that they
made specific predictions for each client and specified before counseling began
what an outcome measure would be in terms of their clients” problems. They
then evaluated the effectiveness or lack of effectiveness of counseling by
whether their goal was achieved and whether what was achieved was in the

predicted direction. Several examples of the Pascal and Zak approach are
as follows:

File No. Behavior to be changed Change
380 1. Acute alcoholic episode where 1. Sobered up
he was continually drunk
2. Unable to work 2. Working steadily
for 2 years
895 1. Indecision over impending 1. Became engaged
engagement
2. Dreams and nightmares 2. These ceased
3. Had broken engagements in 3. Got married
past and avoided becoming
serious with boys 1. Ceased for
110 1. Attacks of nausea and about 31/ years

depression 2. Returned to
2. Left school and was indecisive medical school

about future_ (pp. 167, 169, 170)
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light of the above data it seems obvious that most of the attempts to evaluate the
personal characteristics of counselors are sporadic and unrelated™ (1953, p. 450).

There is little in this research that attempts to relate a specific rationale for
particular traits to a theory of counseling except in the most general sense, for
example, if counseling includes working with people then the counselor ought to
score high on a trait of "liking" people. Cox (1945) attempted research along
similar lines in her examination of counselor characteristics through a case study
technique. She lists 24 traits ranging from fairness and sincerity to health and a
sense of mission. Other descriptions of the counselor as a person range from quali-
tics such as “belief in each individual” and “commitment to individual human
values” (ASCA 1964) to the counselor “as a woman’™ (Farson, 1954).

It seems rather fruitless to continue this line of inquiry. Certain human qualities
may indeed be relevant to counseling. The extent to which these qualities are
really important and differentiating, however, remains an open and certainly an

empirical question.

B. Characteristics of the Client: Implications for Selection and Method of
Treatment

It is becoming increasingly important to be able to predict before counscling
begins who may respond to short-term treatment and who may need long-term
counseling or other forms of professional assistance. Yet, rescarch has been directed
away from this critical arca.

It is time to consider the value of a careful assessment and appraisal of each
client in advance of counseling. In fact, it is also time to coasider which method of
treatment may be more appropriate in a particular series of cases. If we are to
stop proliferating the number of counseling research studics with indeterminant
results, we need an array of procedures for particular client concerns. Rescarch is
nceded which examines and appraises the array of methods used to effect change;
for example, individual counseling( group procedures, social modeling, the syste-
matic presentation of information (teaching) and ¢ven reinforcement procedures.

Tiedeman (1960) notes that it may be important for the counselor to specify
for each client what he can and cannot accomplish. The counseling profession is in
need of a basis not only for such decisions but also for the selection of most ap-
propriate counseling procedures for the individual client.

C. Assessment of Outcome: Evaluation of the Interaction of Client and Counselor

Most counseling research projects have followed a classic research design. After
treatment, a counscled group is compared to a control group on a series of var-
iables. There are obvious problems of finding (1) A “real” control group (similar
in all respects to the experimental group save counseling) and (2) “genuine”
criteria which measure expected outcome (change in attitudes, conceptions of self,
grades in school, or other relevant variables). While much research has focused on
these substantive problems, research which demonstrates a positive effect for
counseling remains the exception rather than the rule. Eysenck's (1952) criticism
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stand sensitively and accurately the clients’ inner experience;” (2) uncondi-
tional positive regard, or nonpossessive warmth and acceptance of the client;
(3) self-congruence, or genuinencss and transparency (authenticity) in the
counseling relationship; and (4) concreteness or specificity of expression.
Whether these dimensions can be applied to applicants prior to training is
an empirical question of high priority in Patterson’s estimation, and must be
subject to longitudinal studies of the predictive relationship.

Both Bohn and Patterson stress the importance of the counseling relation-
ship in functioning as an effective counselor. Patterson hypothesized that an
important predictor of counselor effectiveness might well be the quality of
human relationships an applicant would be able to establish and display prior
to beginning training. While Patterson claimed to personally doubt this, since
he believes that given appropriate training, the aspects of the therapeutic rela-
tion can be developed in counseling students, it is still possible in his estima-
tion that those deemed best at the beginning would be best at the conclusion
of training.

Mosher raised a similar concern with the effects of training in regard to his
consideration of cognitive flexibility as a dimension in counselor effective-
ness. Briefly stated, the flexible counselor would be expected to respond easily
to both the content of what the client said in their communication and to
client feelings. The counselor can “ask or answer questions as necessary and
yet keep the counseling dialogue open for additional exploration by the client.
Put another way, flexibility would imply a general avoidance of either exces-
sive structuring in the counscling situation or the complete ambiguity of non-

direction."”

After developing the rationale for cognitive flexibility as dimensions of

counseling and teaching effectiveness, Mosher raised the question of whether
those students most flexible at the beginning would be most flexible at the
end, or whether flexibility was a behavior which could be learned. This is

o the research priority question established by Patterson, both

very close t
ning on applicant condi-

having a common denominator of the impact of trai
tions prior to beginning graduate training.

The impact of training and supervision as it relates to the selection process
represents an area of recommended concentration for future researchers, in-
stead of the attempt to find specific traits which will differentiate counselors
from people in other occupations, or successful from unsuccessful counselors.

Robinson noted the difficulty in attempting to do research on counselor
selection when it is not clear what is meant by counseling. In other words, it
is critical for future counseling research to specify what is meant by counseling
as part of the selection process. Robinson noted five difficulties which must be
remedied in future selection work. First, our predictive measures in the past
have been validated against contaminated criteria. Administrators, for example,
rate counsclors in terms of absence of trouble, clients rate counselors in terms

Refocus of Counseling Research 267

;,f.at;;u; likitr;g for them,Sand college professors rate in part on brightness and
n other courses. Second, the kind of ¢ i i i
searc.her had in mind in doing his selection (\;J::lfe\l:;f ::tt";}::cisl:::llmlr i
sfpetcl;ﬁed, such afs client-centered therapy or vocational guidance ';"hir:ay:
urther source o problem of definition has b . "
high school counselors have worked to mold p::ill "::hf‘fie:j“:;d“g:;:“’h‘cth
<.:on.form to parent plans and hopes. Fourth, the term counseling and thle:n; .
its inclusion in validational studies of instruments for counselor selection eh: f:
been' adopted by numerous people from fields completely unrcl;lted to therv
peutic counseling. This has meant that it was not always possible to tell f i
study to study what the counselor was expected to do. Finally, Robinson f;"g
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proaches to counseling work have combined to provide a source gf confu"ap-
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by re_sezfrch report writers of what they did in counseling as an adjunct ;’[:Jgr
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e study and the production of the same effects by other counsel
specific group of clients. R
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constituted counseling. e
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between teacher and student. Such a method is obviously needed for counsel-
ing. In the Flanders system, seven categories of teacher talk are employed:
(1) accepting student feelings; (2) giving praise; (3) accepting, clarifying,
or making use of a student’s ideas; (4) asking a question; (5) lecturing,
giving facts or opinions; (6) giving directions; or (7) giving criticism.

Parallels to counseling could be drawn with categories such as accepting
client feelings, giving support, clarifying, or making use of the content of a
client’s expression, providing interpretation of the relationship between dif-
ferent client behaviors. The purpose of this brief example is to be illustrative
of possible approaches to the development of a specific system for communi-
cating what goes on in counseling so that other counselors can employ the
same method.

Such an approach is particularly important if it is found that specific coun-
selor strategies are related to specific outcomes with specific kinds of clients.
If a client who turns out to have a particular constellation of characteristics
comes with a problem which in terms of empirical research is known to be
solved with a form of client-centered counseling or behavioral counseling, the
counselor simply must know in detail how he is to act in the counseling situa-
tion if he is to produce the results previously found to be associated with that
approach.

He must know if he is to be an active therapist using interpretation, per-
suasion, clarification; or if he is to be focusing on unverbalized feelings,
simple acceptance, or non-directive leads. Tt may be that he is to provide
structure, approval, encouragement, or merely provide information or reassur-
ance, and if these different possible approaches are specified as part of the
research study as related to specific outcomes, then the counselor will know
with more certainty how to approach a particular client.

Counseling researchers need to report the results of their studies differently.
Windle (1952) did a comparative study of psychological tests in relation to
response to psychotherapy. As part of his tabulation he listed tests as well
as the counseling method employed. Regrettably, he was forced to have as a
major entry the notation NG, which stood for “not given.” Therapists simply
were not spelling out the nature of their counseling intervention. This must
be done in detail, and done in a way which is communicable to a wide variety
of counselors.

Assessment of Counseling Outcomes

There was substantial agreement within the Conference on the importance
of the outcome problem to the future of counseling research. Patterson raised
the question of whether a definition of counseling should not specify the
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changes which would constitute the outcome criteria based on the counseling.
He noted the difficulty inherent in such an attempt:

Goals of counseling have been variously defined, including such
things as self-acceptance, self-understanding, insight, self-actualiza-
tion, self-enhancement, adjustment, maturity, independence, respon-
sibility, the solving of a specific problem or making a specific decision,
learning how to solve problems or make decisions, and the elimination
or the development of specific behaviors. There are those who feel
that the goal or goals of counseling should be identical for all clients,
while others, such as the behaviorists (Krumboltz, 1966a, 1966b,
1966¢), believe that the goals should be specific for each client. The
behaviorists see general goals as vague, indefinable, and unmeasur-
able. Some would see many of the specific goals of the behaviorists as
trivial, partial, or limited in significance or meaning.

If Patterson has outlined correctly these specific problems for us, a future
direction for counseling researchers would be an attempt to develop ways of
taking the measurable and definable goals of the behaviorists, and relating them
systematically to higher order but more general goals such as self-enhance-
ment or maturity.

Krumboltz offered three general propositions for research in counseling
which could provide a first step toward bridging the gap which Patterson and
others identified. Krumboltz recommended that future research should have
three characteristics. First, it should be designed to discover improved ways
of helping clients. Second, the research should be designed so that different
possible outcomes lead to different counseling practices. In this context, he
presented the fest of relevance, which asks what counselors would do differently
if the results of the proposed projects came out one way or another. Thirdly,
Krumboltz argues that counseling outcome criteria should be tailored to what
the client and the counselor involved regard as desired behavioral changes.

The central focus of this outcome procedure would be observable behavior
changes. By specifying goals with the client, they can assume major importance
and meaning with him for his life. While the goals would be different for
each client, they could well be higher order goals and be salient to the prob-
lems which brought the clients to counseling originally.

Krumboltz and Truax presented different opinions on the usefulness of
gross criterion measures as counseling outcomes. Using grade point average
as an example, Krumboltz said it seems like a desirable criterion measure
“'since almost everyone would like to have a higher GPA.” He outlined three
major disadvantages in using such a gross criterion measure. It is dependent
upon the innumerable factors beyond the control of the treatment procedures
when grades are assigned "on the curve.” Any improvement in one person’s
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GPA means that someone else’s GPA is probably going to decline. Further-
more, the time required for the experimental counseling treatment subtracts
from the time available for regular instruction or study.

In order for counseling to show any effect, it must be shown to be
more valuable than an equal amount of time spent with the teacher
doing the work which contributes directly to the grade point average.
Thus we are in effect expecting teachers to give higher grades to stu-
dents who have been removed from their classes than for students
who have remained in their classes and done the work assigned at the
time it was cxpccted. Under these circumstances, then, it should not be
surprising to find that the so-called no-treatment control group might
very well show the greatest improvement in grade point average.

Krumboltz gocs on to criticize other gross criterion measures such as annual
average income, rating by employer, and self-rating of job satisfaction, on
the grounds that all are dependent upon such a multitude of other factors
that we should not “be disappointed to find that the few hours we spend
with a client fail to effect these measures years later.” His basic point is that
“progress will be faster if we avoid using criterion measures of such a gross
nature.”

Truax proposes multiple measures of outcome as the appropriate direction
for counseling research to proceed. He feels that it would be difficult to argue
against counseling benefit “if groups of clients show average improvement
across a variety of socially-valued measures, and equally impossible to argue
against the harm of counseling if groups of clients showed average deteriora-
tion on the same measures.” He did not feel that grade point average, a
socially meaningful measure, is an unrealistic measure on which to expect
change with underachicvers.

Truax goes on to say that if grade point average was found to be un-
affected by counseling, then society might not wish to "pay” the price of a
procedure that leads only to changes in self-concepts without changes in
socially-valued behaviors. He pursues the same logic with earned income and
work productivity, as they are essential ingredients of happiness for adult
members of society, and, therefore, meaningful criteria for counseling. Citing
several studies (Truax, 1966; Truax and Carkhuff, 1967), he stated that hard
and fast socially-valued measures such as grade point average, and time out of
the hospital are more likely to give positive findings in research than psycho-
logical test measures.

Another direction for future counseling research in regard to counseling
outcome was provided by Truax in his distinction between client improve-
ment based on multiple measures of outcome and client benefit. He defined
client benefit as the difference between the expected improvement found in
spontaneous remission research, and the actual improvement indicated by the
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multiple measures of outcome. Researchers should ask the question “‘to what
extent will effective counseling add to (or subtract from) the degree of im-
provement the given type of client would otherwise show ?"

Referring to Truax and Carkhuff (1967), he indicated that some patients
tend to show improvement while others show no change and still others show
deterioration regardless of whether or not they receive any therapy. The
random positive and negative experiences of daily living which effect change
would be partialed out by the benefit measure approach, allowing prediction
of which patients will profit from counseling.

The procedure by Truax in his research has been to compute the degree of
expected improvement based on the multiple criteria predictors, average them,
and subtract the “average predicted improvement” from the actual observed
therapeutic improvement. This, Truax feels, is a relatively “clean measure of
counseling benefit.”

Another concern of Truax relevant to planning for the future was his
feeling that the profession as a whole has considerably more information about
effective counseling procedures than is currently being translated into the
training of counselors, and therefore into the practice of counscling. He sees
a central task to be the identification of the most effective procedures for
translating rescarch knowledge into effective training programs that demon-
strably enhance the cffectiveness of counseling in practice.

Wellman raised four problems which he felt to be of major importance in
outcome research. Future efforts in the counseling research area will have to
take cognizance of each of these problems if the results are going to be any
more effective, Wellman cited Patterson's (1966) statement that “a major
defect in most studies of counseling or psychotherapy has been lack of con-
trol or specification of the independent or treatment variable, that is, the
nature of the counseling or psychotherapy.”

Wellman indicated that the assumption that counseling is counseling regard-
less of where it is found or by whom it is performed, is not a sufficient basis
for meaningful outcome research. It is obvious that future research should
specify in greater detail the nature of the counseling intervention. It is not
possible to study outcome unless the crucial independent variables are meticu-
lously defined and described.

Wellman cited Kiesler's (1966) presentation of issues in patient variability
as a second major area for research investigation. Unless account is taken of
patient variability, it is not possible to obtain the evidence needed for “mean-
ingful conclusions concerning the effectiveness of therapy for different types
of patients.”

Kiesler (1966) noted that the assumption of homogeneity among patients
is untenable since “heterogeneity can be demonstrated using practically any
set of characteristics describing the background, personality, or abilities of
patients.” Wellman reasons that while client and situational variables are in
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essence independent variables not readily amenable to the experimental manip-
ulation, they are describable, and if they are sufficiently described from study
to study, "controls can be imposed through statistical and sampling procedures
that will permit generalizations that are not possible from a randomly selected
sample.”

A third problem which Wellman raised was the importance of the specifica-
tion of appropriate, adequate, and manageable criteria for outcome research.
This topic was the subject at one time or another of every task group, and
permeated the discussions of the Conference. Volsky et al. (1965) were
quoted by Wellman to the effect that “more past failures to determine, un-
equivocally the effects of therapy can be traced to the lack of agreement on
desired outcomes than to any other cause . . . unless the intended objectives
of treatment are made explicit and the counselors at least conditionally accept
these objectives, there is little point in doing an outcome study at all” (p. 14).
Wellman raised again the relative merits of internal global type criteria as
opposed to external behaviors which can be observed and reported more
objectively.

The fourth problem Wellman raised concerned the development of “an
adequate rescarch paradigm within the framework of the existing theory.”
Quoting Kiesler (1966), Wellman drew the conclusion that at present no
one theory is “sufficiently comprehensive to structure acceptable outcome re-
search due to inadequacies in specifying both the dependent and independent
variables, as well as methodological consideration of confounding variables
within the research arca.” Wellman stressed the importance of relating theory
to research practice. This argument was seconded by Cottle, who criticized
current research for being piecemeal, lacking a nccessary interrelation of
theory and practice.

Wellman's final point in this connection was that methodological problems
of research design, instrumentation, controls, sampling, and analysis have re-
ceived major attention where focus should have been on the four major
problems he discussed above. Had they been solved, methodological considera-
tions would not have been such an issue. Wellman feels that adequate method-
ology will emerge as a “requisite part of the total structure” when the
“relationships and interactions of these (four) variables have been built into a
comprehensive paradigm . . .

Where Wellman approached the problem from the view point of theory,
Magoon provided an alternate model, the reverse of the Wellman approach.
The Magoon model says:

Why not concentrate on (a) observable, specifiable behaviors, and
(b) for those which have served as outcomes, goals or objectives in
counseling of particular clients, concentrate on the criterion measure-
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ment task first ; the particular counselor behaviors suggested for bring-
ing about such changes second; and the conceptualization of what
emerges thivd and last.

What Magoon is proposing as a first step has been attempted by Krumboltz
(1966a) and Pascal and Zak (1956).

Krumboltz specified a range of outcome measures could be used as observa-
bI.e behavior change. The following are illustrative behavioral goals concerned
with altering maladaptive behavior:

Increasing socially assertive responses

Decreasing socially assertive responses

Increasing social skills necessary in meeting new people
Decreasing fear responses to examinations

Increasing ability to concentrate for longer periods of time on school
work )

Decreasing the frequency of stealing (p. 155)

Pascal and Zak (1956) took a somewhat different approach in that they
made specific predictions for each client and specified before counseling began
what an outcome measure would be in terms of their clients” problems. They
then evaluated the effectiveness or lack of effectiveness of counseling by
whether their goal was achieved and whether what was achieved was in the

predicted direction. Several examples of the Pascal and Zak approach are
as follows:

File No. Behavior to be changed Change
380 1. Acute alcoholic episode where 1. Sobered up
he was continually drunk
2. Unable to work 2. Working steadily
for 2 years
895 1. Indecision over impending 1. Became engaged
engagement
2. Dreams and nightmares 2. These ceased
3. Had broken engagements in 3. Got married
past and avoided becoming
serious with boys 1. Ceased for
110 1. Attacks of nausea and about 31/ years

depression 2. Returned to
2. Left school and was indecisive medical school

about future_ (pp. 167, 169, 170)
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light of the above data it seems obvious that most of the attempts to evaluate the
personal characteristics of counselors are sporadic and unrelated™ (1953, p. 450).

There is little in this research that attempts to relate a specific rationale for
particular traits to a theory of counseling except in the most general sense, for
example, if counseling includes working with people then the counselor ought to
score high on a trait of "liking" people. Cox (1945) attempted research along
similar lines in her examination of counselor characteristics through a case study
technique. She lists 24 traits ranging from fairness and sincerity to health and a
sense of mission. Other descriptions of the counselor as a person range from quali-
tics such as “belief in each individual” and “commitment to individual human
values” (ASCA 1964) to the counselor “as a woman’™ (Farson, 1954).

It seems rather fruitless to continue this line of inquiry. Certain human qualities
may indeed be relevant to counseling. The extent to which these qualities are
really important and differentiating, however, remains an open and certainly an

empirical question.

B. Characteristics of the Client: Implications for Selection and Method of
Treatment

It is becoming increasingly important to be able to predict before counscling
begins who may respond to short-term treatment and who may need long-term
counseling or other forms of professional assistance. Yet, rescarch has been directed
away from this critical arca.

It is time to consider the value of a careful assessment and appraisal of each
client in advance of counseling. In fact, it is also time to coasider which method of
treatment may be more appropriate in a particular series of cases. If we are to
stop proliferating the number of counseling research studics with indeterminant
results, we need an array of procedures for particular client concerns. Rescarch is
nceded which examines and appraises the array of methods used to effect change;
for example, individual counseling( group procedures, social modeling, the syste-
matic presentation of information (teaching) and ¢ven reinforcement procedures.

Tiedeman (1960) notes that it may be important for the counselor to specify
for each client what he can and cannot accomplish. The counseling profession is in
need of a basis not only for such decisions but also for the selection of most ap-
propriate counseling procedures for the individual client.

C. Assessment of Outcome: Evaluation of the Interaction of Client and Counselor

Most counseling research projects have followed a classic research design. After
treatment, a counscled group is compared to a control group on a series of var-
iables. There are obvious problems of finding (1) A “real” control group (similar
in all respects to the experimental group save counseling) and (2) “genuine”
criteria which measure expected outcome (change in attitudes, conceptions of self,
grades in school, or other relevant variables). While much research has focused on
these substantive problems, research which demonstrates a positive effect for
counseling remains the exception rather than the rule. Eysenck's (1952) criticism
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Process specification, 267-268

Programmed counseling manual,
206

Promiscuity, 7

Random access information center,
206
Readiness for counseling, 53
Reality-focused counseling, 48
Reality testing, 168-169
Reinforcement, 9, 13-14, 25, 26, 31,
33
Research:
assumptions, naive, 39
design problems, 40, 159
goals, 182-183
paradigm, 158-159, 272

Subject Index 207

Research: (continued)
population, 240
relevance, 191-193, 261, 269
strategy, 210, 230-231
Resistive behavior reduction, 221
Rogerian counseling, 9
Role theory, 27

School culture reconstruction, 80
Secondary school guidance
objectives, 153, 161
Self-congruence, 89, 266
Self-environment dimension in
counseling research, 163-172
Self-evaluation, neceded rescarch,
244-245
Self-selection, needed research, 244-
245
Semanticists, 111-112
Short-term reality-focused
counseling, 48
Simulated occupational problem-
solving, 20
Situational variables, 163
Social change, 110
Social group membership, 11
Social problems, 7
Social roles, 11
Socially valued, external, objective
goals, 248-249
Socially valued, external, objective
measutres, 255-257
S-O-R model, 27
Spontancous remission, 22, 210-211
Strategies:
counseling, 224-226
counselor, 268
rescarch needed, 242
Subpopulations, 199
Supervision:
impact, 265
rescarch needed, 245
Symptomatic cures, 231-234

Taxonomy of guidance objectives,
160
Teacher effectiveness research, 115-
117
Technical counseling research
manual, needed, 254
Technique selection, 231
Test of relevance, 191-193, 261, 269
Theory:
functionally autonomous, 26-27
role in counseling rescarch, 256-
257
Therapeutic benefit, 211-212
Therapeutic relationship, 88-91, 109
Therapeutic triad, 109
Therapy analogs, 200
Therapy research designs, 57
Therapy research myths, 210-211
Training groups, within
otrganization, 11
Training program, needed research,
244
Transfer, 14
Treatment:
approaches, 10
choice, 48
frequency, 54

Unconditional positive regard, 9,
266
Underachievement, 209

Values:
hierarchy, 172
normative, 158
related to goals of counseling, 157
Variables:
counseling research problem, 156
diagnostic and prognostic, 241
Verbal behavior, 24
Vocational concerns, 10
Vocational counseling, 6-7, 87, 88

Wolpeian type desensitization, 31




